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The purpose of this research is to quantify the general beliefs of African-
American males currently enrolled in college regarding selected factors that may have a
substantial impact on their retention in college and persistence toward graduation. The
factors selected were secondary preparation, institutional social adjustment programs,
personal support from faculty and staff, academic support, parental expectations and
involvement, financial aid, economic return on investment, and extracurricular activities.
These factors were selected by the researcher because they were salient themes in
research by previous researchers such as Robertson (2008), Eaves (2009), Freemen
(2005), Harper (2012), Valbrun (2011) and many others. The researcher gathered
quantitative data using an instrument the researcher designed with the assistance of the
dissertation committee from 605 participants from five 4-year higher-education
institutions. Of the five 4-year institutions used by the researcher 2 were private
Historically Black College and Universities (HBCUs), 2 were public Predominantly
White Institutions (PWIs), and another was a private research based PWI. The researcher
classified the data collected by academic classification and the institution the participants
attended. By classifying the data in this manner it allowed the researcher to observe
similarities and differences in this demographic by academic classification and the type
of institution they attend. This allows for a more balanced representation of this
particular demographic currently enrolled at the undergraduate level.
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African-American males in the United States face many obstacles in their quest
for academic attainment and upward mobility. The most important avenue towards
upward mobility in American society is through higher education. Higher education is
set up to equip students with the knowledge, skills, and dispositions to better enable them
to find employment which will allow them to become self sufficient and contributors to
society. Poor educational preparation in public schools, poor parental leadership and
involvement, drugs, alcohol, the prison industrial complex, and a myriad of other issues
negatively affect this pursuit for African-American males in the United States.
African-American males, because of the many obstacles they face in comparison
to other demographic groups, attend college at a much lower rate and graduate from
college at a much lower rate. The American Council on Education released its “Annual
Status Report on Minorities in Higher Education,” in April of 2010, and it showed some
disturbing trends when it comes to black males on the nation’s college campuses. The
African-American male population on college campuses is not only declining, but have
the lowest graduation rate of any other group. According to the American Council on
Education report, 20 years ago, 30% of black male high school graduates were enrolled in
college. It was a percentage roughly equal to the 28% for black females. But the latest
data shows that while the percentage of black male high school graduates going to
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college rose to 37%, the percentage for black female high school graduates has jumped to
42%. Another fact that may be more disturbing is that only 35% of the black males who
enter college graduate in six years. This compares to 59% for white males, 46% for
Hispanic men, and 45% for black females who entered college the same year. Similar
studies released last year suggest that as black males drop out of college, some campuses
are left with nearly twice as many black females as black males (Black America Web,
2011).
Before higher education becomes a consideration for many African-American
males, they must first navigate what many Americans generally believe is the nation’s
crumbling public system of education. Many African-American males are struggling to
navigate the elementary and secondary education system and at some point tend to lose
interest in learning. This lack of interest in learning may be a result of many different
influences that discourage and deter this specific group of males such as teaching
methods, socioeconomic status, poor performance on standardized testing, and a myriad
of other issues which have been stated by many researchers.
In readiness to learn, black children were twice as likely to live in a household
where neither parent had fulltime or year-round employment in 2008. In 2007, one out of
every three black children lived in poverty compared with one out of every 10 white
children (Council of the Great City Schools, 2010).
In black male achievement at the national level, first time analysis of the National
Assessment for Educational Progress (NAEP) reveals that on the 2009 fourth grade
reading assessment only 12% of black male students nationally and 11% of those living
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in large central cities performed at or above proficient levels, compared with 38% of
white males nationwide. In eighth grade, only 9% of black males across the country and
8% living in large cities performed at or above the proficient level in reading, compared
with 33% of white males nationwide. Math results were similar in both grades (Council
of the Great City Schools, 2010). Moreover, the average African-American fourth and
eighth grade male who is not poor does no better in reading and math on NAEP than
white males who are poor and black males without disabilities do no better than white
males with disabilities (Council of the Great City Schools, 2010). In black male
achievement in selected big city school districts, 50% of fourth and eighth grade black
males in most urban districts and nationwide scored below basic levels (Council of the
Great City Schools, 2010).
In order to qualify to apply and attend college or prepare for a career, students
must first graduate from high school. Black males were nearly twice as likely to drop out
of high school as white males. In 2008, 9% of black males dropped out of high school
compared with 5% of their white male counterparts. In addition, black male students
nationally scored an average 104 points lower than white males on the Scholastic
Aptitude Test (SAT) college entrance examination in reading. Black students generally
were about one third as likely to meet ACT college readiness benchmarks as white
students (Council of the Great City Schools, 2010).
In school experience, black students were less likely to participate in academic
clubs, more likely to be suspended from school and more likely to be retained in a grade
than their white peers (Council of the Great City Schools, 2010). In postsecondary
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experience, the unemployment rate among black males ages 20 and over (17.3%) was
twice as high as the unemployment rate among white males of the same age (8.6%)
earlier that year. In 2008, black males ages 18 and over accounted for 5% of the college
population, while black males accounted for 36% of the nation’s prison population
(Council of the Great City Schools, 2010).
Without higher education, many African-American males will have limited
opportunities to climb the socioeconomic ladder. Without a strong educational
background many of them may only see illegal means of earning a living as an option,
which may result in encounters with the criminal justice system and incarceration. Other
reasons as to why African-American males have difficulty finding employment and
pursuing postsecondary education is that a disproportionate number of them have
criminal records. Black men are incarcerated at more than six times the rate of white
men and 2.6 times the rate of Hispanic men (Sherer, 2011). Stephens (2011) stated:
Historically, the criminal justice system has targeted African-American males in a
manner that defeats mathematical logic. Now, current data suggest the
unthinkable that there may be more African-American males incarcerated than
there were in the bondages of slavery. A U.S. Bureau of Justice Department
report estimates that, as of 2008, there were more than 846,000 black men
in prison. This figure accounted for more than 40% of all inmates in correctional
facilities. (para. 7)
In a recent interview, Michelle Alexander gave additional detail to these figures to
suggest “More African American men are in prison or jail, on probation or parole than
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were enslaved in 1850 before the Civil War began” (Stephens, 2011, para. 2). In an
interview that aired on Feb. 20, 2011 on CSPAN’s program, “Washington Journal,”
Alexander indicated how incarceration is a form of legal discrimination similar to that the
previous generation may have experienced during the time of Jim Crow. “Employment,
housing, access to education and the right to vote are all impacted when one is
incarcerated.” In summary, she postulates that incarceration is the newest form
of economic and social disenfranchisement for young African-American men (Stephens,
2011). This trend is very alarming and disturbing and significantly shrinks the pooi of
African-American males that would consider pursuing postsecondary education.
Without higher education the job prospects for many African-American males
will be very slim. The African-American male rate of unemployment in the United
States currently stands at 17%, which is more than double that of the 7.5%
unemployment rate of Caucasian males (Sherer, 2011). Part of the problem may be the
lack of educational attainment by many African-American males. Studies appear to show
that the higher the level of education a person attains the less likely they are to be
unemployed and the more likely they are to earn higher salaries. This appears to show
how important higher education is when trying to garner employment and ascend the
socioeconomic ladder. Yet despite this appearance, African-American males appear to
be underrepresented in colleges and universities across the United States.
Vabrun (2011) describes the underrepresentation of African-American males on
college campuses stating:
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Walk the campuses of many black colleges, and you are bound to notice young
female students strolling and talking, clusters of women having lunch together,
classrooms filled mostly with women. It’s impossible to miss the dearth of male
students and not worry about that. Young black men are not attending, or
graduating from, college at the same rate as black women. Although their
absence is more apparent at historically black colleges and universities, or
Historically Black Colleges and Universities (HBCUs), black male students are
scarce at colleges everywhere. (para. 1)
According to Wells Fargo economist John Silvia (cited in Sherer, 2011):
We know the unemployment rate for college graduates is 4.5%. Many black men
do not have a college degree, and because of the changing nature of the workforce
oriented more toward education, finance, and information technology they don’t
fit into the jobs that are available. (para. 12)
The disparity in college education between black men and other prospective hires
seems to have persisted for the past 10 years and is especially glaring in the sciences.
“African-Americans are incredibly underrepresented in these fields,’ says Betsey
Stevenson, a Labor Department economist. “Only 3% of black men work in professional,
scientific, and technical services, where job growth is occurring, according to government
figures” (Sherer, 2011, para. 13). Sherer states in a Yahoo article:
Fewer African-American males have college degrees, which are a big bonus in
the job market. Among men, 17.9% of blacks over 25 have college degrees,
compared with 34.2 percent of whites, according to the National Center for
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Education Statistics. Semi-skilled jobs and unskilled jobs, which are often filled
by those without a college education, are on the decline. Federal spending is
likely to shrink, including funding for programs aimed at reducing black
joblessness. Racism persists in hiring and firing despite anti-discrimination laws,
studies show. (para. 6)
In 2011, the unemployment rate for African-American males has not improved
but instead declined. While unemployment among the general population is about 9.1%,
it is at 16.2% African Americans, and a bit higher still for African-American males. CBS
News correspondent Michelle Miller (2011) reported:
Historically, the unemployment rate for African Americans has always been
higher than the national average. However, now it is at Depression-era levels.
The most recent figures show African-American joblessness at 16.2%. For black
males, it’s at 17.5%, and for black teens, it’s nearly 41% percent. (para. 3)
Lowering the African-American male unemployment rate will take a greater push
towards higher education for them. The practicality of higher education must be
emphasized to African-American males in order for many to understand that higher
education is not an abstract method that does not meet their needs but actually a way to
increase earning potential and decrease chances for unemployment. According to U.S.
Bureau of Labor Statistics (2011), the level of education an individual attains also affects
their earning potential.
Figure 1 indicates that individuals with higher levels of education are less likely
to be unemployed and have higher earnings.
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Education pays:
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Figure 1. Earning Potential Based on Level of Education
This can have negative effects on the black community because without a solid
education in today’s global economy where problem solving, science and technology
skills have become paramount and semi-skilled jobs are being shipped overseas many
African-American males may not be able to secure steady employment, which may limit
their ability to marry, buy homes, start families and start businesses, which limits their
role in the African-American community and the greater society. This could lead to less
African-American fathers as heads of households which could have negative
ramifications on the development of another generation of African Americans. In order
to curb this trend, there must be data driven initiatives implemented in order to ensure
that more African-American males enter; stay enrolled in and complete college. Vaibrun
(2010) further discusses this issue stating:
While the personal costs of not having a college education are obvious limited job
opportunities, reduced earning potential, stunted career advancement and
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graduating fewer black men also has negative long-term economic and social
implications for the well-being of the black community. Without solid incomes
and steady jobs, young black men’s chances for economic advancement are
severely diminished, as is their ability to marry and help to support families,
secure credit to buy homes or start businesses. They are also unlikely to become
influential business leaders with a say in economic development of their
communities. (para. 9)
If the issue of African-American males and college completion are not adequately
addressed through data driven initiatives, this epidemic that appears to plaguing the
African-American community could possibly worsen. If this issue does not improve, it
could have widespread effects on not only the African-American community but the
larger American society as well. Education appears to be the key to climbing the
socioeconomic ladder and without education many African-American males and the
African-American community could be negatively affected.
Purpose of the Study
The purpose of this study was to quantify and analyze the general beliefs of
African-American male college students regarding selected factors that may affect their
belief about whether they will stay enrolled and graduate from college. Another purpose
was to obtain data that could be used by many colleges and universities to develop
programs and initiatives to help better retain and graduate African-American males
currently enrolled in college. Further, this study would make legislators more aware of
this problem in order to increase support and involvement in issues about African-
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American male college enrollment, graduation and the possible negative effects on
society. The primary intent of this study was to provide data that can be used to help
higher education administrators implement strategies and programs aimed at retaining
and graduating African-American male students enrolled in college.
Another purpose was to examine the belief of this targeted group regarding
selected factors that may positively or negatively affect their belief regarding retention
amongst African-American males such as financial aid, social factors, extracurricular
activities, culture of the school as well as other factors.
Making policymakers aware of the possible widespread affects on society
regarding the underrepresentation of African-American males enrolled in college was
another purpose of the study. The inability to garner employment for a large portion of a
particular demographic may possibly have widespread negative effects on them as well as
the entire society as a whole, which means that data and recommendations from
researchers could help policymakers make decisions to help improve this particular
situation.
The attainment of higher education of African-American males may lead to
economic growth and development for the community as well as greater financial
stability for their families, which may have a very positive effect on African-American
communities across the United States. African-American males, because of their
underrepresentation on many of America’s college campuses, are rare and prized
commodities and there appears to be heavy competition between schools to attract the
best and brightest of this particular demographic because of these factors.
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Statement of the Problem
Many colleges and universities appear to have problems retaining and graduating
African-American males that are enrolled at their institutions. African-American males
also are having problems being admitted into college. Many higher education institutions
have tried strategies such as using sports programs and scholarship programs to retain
this student demographic, but many are still not as successful as they would like to be in
retaining and graduating their enrollment of African-American males. There appears to
be a desire for increased retention of African-American males on college campuses,
which may have arisen because many colleges and universities have a desire for a more
balanced and diverse student population on their campuses and in the ranks of their
alumni. This diversity is seen as essential in improving the quality of the overall
educational experience of all students attending these institutions because the interaction
between students from different racial, socioeconomic, regional, and religious
backgrounds provides students with a different window into the views and beliefs which
may inform and help them develop an understanding and respect for the differences of
other students.
African-American males are one of the smallest demographics on college
campuses because of the many factors they faced growing up in America. Many face
poverty, poor educational systems, and other things that hamper their growth and
preparation in handling the challenges of higher education. Because of factors such as
these, it appears that it is not as common for African-American males to be qualified and
have the desire to attend college.
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Where there are qualified African-American males interested in attending college
they appear to be in high demand. Yet, even when they make it onto college campuses
they generally tend to drop out at a much higher rate than any other ethnic group.
The problem many colleges and universities may have in their retention and
graduation of African-American males is finding out what methods to use and what
programs to offer. This is viable because solving this challenge may help many college
administrators seeking to improve the retention of African-American male students to
offer the support and programs they need in order to get this targeted group to
successfully matriculate and graduate from their institutions of higher education.
Research Questions
RQ1: To what extent do African-American males enrolled in college generally
believe they are receiving adequate academic support in order to handle
academic rigor of college and increase retention amongst their
demographic?
RQ2: To what extent do the social programs offered by the college affect the
general belief of African-American males enrolled that they will adjust
socially, stay enrolled in college and graduate?
RQ3. To what extent do the personal support African-American males believe
they are receiving from the faculty and staffs at their schools affect the
general belief they will remain enrolled in and graduate from college?
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RQ4: To what extent does financial aid and scholarships received affect the
general belief African-American males enrolled in college have
regarding staying enrolled in college and graduating?
RQ5: To what extent does the cost of attendance affect the belief of African-
American males that they will stay in college and graduate?
RQ6: To what extent does the general confidence level of African-American
males currently enrolled in college in the 6th through
12th grade education
they received affect the general belief they will stay enrolled in and
graduate from college?
RQ7: To what extent does the perceived financial return on investment from
higher education affect the general belief many African-American males
enrolled in college have regarding staying enrolled and graduating?
RQ8: To what extent does the perceived parental expectations and involvement
affect the general belief regarding the expectation of staying enrolled in
college and graduation amongst African-American males enrolled in
college?
RQ9: To what extent does participation in extra-curricular activities such as
athletics, fraternities, and other groups affect the general belief African
American males currently enrolled in college have regarding staying
enrolled and graduating from college?
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RQ1O: To what extent based on the previous selected factors do African-
American-Males currently enrolled in college generally believe they will
persist and graduate?
Significance of the Study
This study was significant because it quantifies the beliefs of a sample of the
African-American male population enrolled in college, which may help to explain why
African-American males based on their beliefs regarding selected factors have low
retention and graduation rates at colleges and universities across the United States. This
study may also be one of the few studies about targeting African-American males as the
unit of measurement regarding beliefs about college retention and graduation that
surveyed this demographic in order to quantitatively gather general information in
regards to the beliefs that may affect the retention and graduation rate of this targeted
group.
There have been data collected regarding graduation rates of African-American
males and females but not many research studies have been conducted on how the beliefs
of this demographic may cause them to struggle in regard to retention and graduation.
This study was unique because the specific demographic targeted was the unit of
measurement and the type of data that was gathered by the researcher.
Chapter Summary
In summary, this study examined the beliefs of African-American male college
student, which may affect their enrollments at colleges and universities around the
country. The problem is that there is an underrepresentation of African-American males
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at colleges and universities across the country and many schools are having trouble
retaining the students enrolled at their institutions from this demographic. This study
gathered data aimed at helping higher education administrators develop programs and
initiatives that may help them better matriculate and retain African-American males
enrolled in colleges and universities in the United States.
The purpose of this study was to provide data that gave insight into the general
beliefs of many African-American males enrolled in college regarding their matriculation
towards graduation and retention. The researcher examined the social, academic,
extracurricular, geographic, and study habits in order to show college and university
administrators what may help them to better retain the number of students in this
demographic. This study may help to increase the population of African-American males
pursuing a college education so that they may be able to better provide for their families
and become leaders within the African-American community in the United States.
This study was significant because it gathered data on the beliefs of African
American males currently enrolled in college. Many studies have been done regarding
males nationally, females males and African-Americans but not many have been
conducted on African-American males in particular. Influences that affect the beliefs of
this demographic was examined in an effort to explain how this influences the
preferences of African-American males and how these beliefs may affect the rate in
which this demographic matriculates and graduates from colleges and universities.
CHAPTER II
REVIEW OF THE RESEARCH LITERATURE
Organization of the Review
In this section the researcher examined literature regarding African-American
males and the general issues they encountered while pursuing their own academic
attainment. The researcher sought to examine the pros and cons of being an African-
American in the current college matriculation process. Finally this study examined
literature regarding the demand for this demographic population at colleges and
universities.
The first section in the review of literature focuses on African-American males
and the general issues they encounter in the process of pursuing a higher education. This
section included research articles with data about African-American male preferences,
graduation rates and other data regarding this demographic in colleges and universities
across the country.
The researcher, in the review of literature, included articles that examined the pros
and cons of being an African-American male in college. Additionally, research
examining student admission, funding, academic progress, school culture, retention rates
and graduation rates are also included. Further, this section provides insight into the
college setting African-American males generally performs better in.
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The final portion of the review of literature includes research articles about the
demand for African-American males at colleges and universities across the country. The
research articles in this section reference the percentage of African-American males at
colleges and universities across the country and the demand for them at the country’s best
colleges and universities. These research articles regarding African-American males in
college along with the other articles in this section, gave the researcher perspective into
the various elements that affect African-American male college retention.
Independent Variables
The independent variables in this study were focused on the African-American
males and their academic preparation, impact of parental influence, involvement in
extracurricular activities, provided academic support, college cost, funding opportunities,
and their peer group. These variables were selected because they are factors based on
authors such as John Eaves (2009), Shaun Harper (2006), and Ray Robertson (2008) that
influence the college retention for all students looking into colleges and universities to
attend and they were used to examine the specific demographic of African-American
males.
Within the independent variables that were examined in this study is the
socioeconomic background of the African-American males. The socioeconomic
background of students has a tremendous effect on how they perceive people and
institutions. Socioeconomic status is how the student and their family are socialized
based on their economic standing. This socialization process affects the students peer
18
group, academic preparation, and to an extent their parental influence. This is a key
factor that was examined in regard to the college retention of African-American males.
The next independent variable that was examined was the parental influence of
the students being targeted. Parental influence plays a major role in the college retention
and matriculation because the student can receive counseling from parents that can guide
them towards or away from certain habits and behaviors that will affect their
matriculation. The parental influence could also help the student to determine what they
choose to study, what extracurricular activities they participate in and what organizations
they join. This factor was examined due to its tremendous impact on the demographic
selected in this study.
The next independent variable that was examined in this research was the
academic preparation of the African-American males. The academic preparation of the
students has an effect on their confidence, which affects what they choose to study, and
also has a profound effect on the retention process. For example, if the student feels that
he has a well-rounded and solid education in math and science, he may choose a course
of study based in the Science, Technology, Engineering, and Mathematics (STEM) fields.
The selection of the course of study may have an impact on student retention because of
the demanding schedule and workload in comparison to students who choose to study
other fields. The rigor of the program selected could also determine how well students
matriculate and if they are able to stay in school academically.
As critical as the selected course of study was the selection if the student’s peer
group is another key variable for success. Selection of one’s peer group is vital in the
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college matriculation process because the peer group tends to share similar values and
these values help to determine what interests and social factors a student may encounter
at their college or university. For example, if a student’s peers enjoy certain social
functions or activities, the student will likely spend a tremendous amount of time with
their peers and likely have similar study habits. The peer group could also have an
influence similar to the parental influence.
Another independent variable the researcher examined was the participation and
enjoyment in extracurricular activities. The extracurricular activities students enjoy have
an effect on how active they are at their college or university as well as how they
acclimate and feel involved on their campus. The selection of certain types of
extracurricular activities can also provide students with funding, which can support their
matriculation towards graduation. These extracurricular activities include opportunities
such as athletics, student government and marching band. The quality of these
extracurricular activities can take up a major portion of a student’s time and affect their
academic performance, which has an effect on the retention of the student. This is vital
and was examined by the researcher.
The fields of study offered have a major impact on whether a student chooses to
attend a school and has a profound impact on the lives of students after they graduate
from college. Many students will thrive or fail academically at a college or university
based on the fields of study they chose and their prior preparation to handle these
programs.
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The second independent variable that was examined in this study was the cost of
attending college. The cost of attendance is vital to the process of selecting a college or
university especially during these trying economic times. Today, the cost of college is on
the minds of many college students and their families. This is a primary factor, perhaps
more now than ever before, due to the annual increasing cost of higher education. This
could affect the retention of African-American males, which may have a profound effect
on their college experience possibly making it more or less likely they will remain
enrolled in and!or graduate from college. This is also why the funding variable was
included in this study.
The next independent variable examined in this study was the location of the
institution. The location of the school has many variables that affect the decision making
process for students. Some students may prefer an urban or rural campus, while others
may prefer to live in an area with a certain type of climate, and still others may prefer
schools because of their geographical features such as beaches or mountains. The
location affects the cultural aspects of the campus and what activities and traditions are
prevalent. For example, in the southeastern United States where the weather tends to be
warmer during the year, students may be able to participate in more warm weather
activities year round, while students in northern schools may not be able to participate in
these activities. The location of a college or university can help determine whether a
student is able to acclimate to their college surroundings.
Funding is becoming very important because of the tough economic times we are
experiencing and students do not wish to finish college with a large financial debt
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hanging over them. Many schools have programs and initiatives for certain student
groups such as minorities or students studying certain fields such as science, technology,
engineering and mathematics. A school that has many of the features a student desires
but does not offer the funding can adversely affect whether a student chooses to attend
that school or not.
A factor that lies within a variable in this study that has become increasingly
important to potential students is the extracurricular activities offered by each college or
university. Extracurricular activities such as varsity athletics, Greek letter organizations,
and other groups allow students to become active on their campus outside of the class
setting which could affect retention. Intercollegiate athletics is an excellent example of
how the offerings and the quality of these offerings can support or isolate African-
American males’ students at a college or university. A student looking to compete at the
highest level of collegiate athletics may have more academic resources and support than
African-American males’ student-athletes at a much smaller school. Non-athletes may
have the same academic support and resources especially at the smaller colleges. This
may profoundly affect the retention rate of the demographic being examined in this study
and is why the researcher is examining this external subtopic.
Another factor within an independent variable the researcher examined in this
study was how important the social dynamics of a college or university was to the student
demographic being examined in this study. The social dynamics of an institution could
be whether the college or university is single sex, religious institution, predominantly
white, historically black, and private or state funded. These factors affect how
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comfortable a student feels on campus and the attitudes a student may have which may
help them to successfully matriculate through a particular college or university. The
social dynamic of a school affects their perception to African-American male students
and play a major role in whether they successfully matriculate at an institution.
Dependent Variable
The dependent variable is the beliefs of African-American males currently
enrolled in college in regards to whether they will stay enrolled and graduate. The
dependent variable combined with the independent variables helped to determine the
beliefs regarding college retention process of the student demographic being examined in
this study. The dependent variable examined in conjunction with the independent
variables in this study was the belief of African-American males currently enrolled in
college to quantify how the selected factors affect the extent to which this selected
demographic believes that they will remain enrolled in and graduate from college.
The dependent variable in this study was selected by the researcher because of the
profound impact it may have on the college matriculation process for all currently
enrolled college students. By examining the dependent variable in conjunction with the
independent variables of the specific demographic of African-American males enrolled in
college the researcher gathered general data that will help college administrators make
data based decisions on programs and initiatives regarding the retention and matriculation
of students from this demographic. The data helped to draw a general data based
conclusion that will help higher education institutions create initiatives to better
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matriculate and maintain their enrollment for this demographic which is in grossly
underrepresented at colleges and universities across the country.
African-American Male Perceptions of Higher Education
The review of literature centered upon the perceived or anticipated student
experience. The variables stated in the previous section were organized into three
sections: African-American males in higher education, independent variables, and the
dependent variable. African-American males and the college choice process in many
instances had been examined in comparison to African-American females and Caucasian
males and females in order to determine general influences, practices and behaviors that
affect college retention for African-American males. Freeman (2005) states:
The little research that compares the influences on the decision of African-
American males and females concerning higher education are mixed. For
example, Hossler and Stage (1987) found that overall, women in general think
more about attending college but receive less family support than males. (p. 35)
This supports the theory that women are more driven towards higher education than men.
Freeman (2005) then discusses further research done by Hossler and Stage:
In a more recent study to examine comparatively the predisposition of African
American and white students to pursue higher education, Bateman and Hossler
(1996) found that parents expectations have the strongest correlation with the
plans of their children to attend college. They found that student ability had the
second highest correlation with college attendance plans, with the exception of
African-American females, for whom the mother’s educational level was second.
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Other researchers such as Ellsworth (1982) and Tuttle (1981) found that gender
has no significant influence on college disposition. (p. 35)
Parental expectations are vital to the college aspirations and retention of students.
Another key factor regarding African-American males is how the lack of educational
attainment affects their opportunities and how they are perceived in American society.
African-American males generally are perceived negatively by the greater society, which
is evident in media coverage. Many of the African-American males that find themselves
in legal trouble tend to have a low level of education and seek illegal means to make a
living. Eaves (2009) discussed this topic stating:
They (African-American males) are most likely to be academic underachievers in
terms of grade performance, a problem that becomes most acute by the fourth
grade. Additionally, they experience many challenges and hurdles in higher
education, resulting in higher attrition rates. Given the growing disparity of
college access, academic achievement, and degree attainment, African-American
males are characterized today by such disparaging terms as endangered,
dysfunctional, dangerous and uneducable. (p. 85)
The general perceptions of African-American males adversely affect how black
males are perceived by higher education administrators as well as how they perceive
themselves. Freeman (2005) discusses these perceptions based on data she collected
stating:
When students were asked whether the way they perceived the influences on the
college choice process for African-American females and males differed, they
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offered responses that would be aligned with what college retention theorists have
suggested. In line with college retention theorists, African-American males and
females perceived that females received more encouragement, yet their
perceptions expanded on this notion by indicating that the rationale for this has to
do with females filling a double role of being both African-American and female
and society’s fear of African-American males. They perceive that African-
American males are primarily encouraged to go to college for their athletic
ability, while females are encouraged for their academic ability. An area that
students generally agreed on was the expectations are higher from every source
for African-American females. (p. 36)
The perception many males in general may have of higher education may also be skewed
according to data showing a lack of effort towards studying, volunteering and other
extracurricular activities and a greater focus on the peripheral aspects of college such as
partying, socializing, television and video games.
According to the “Black Male Student Success in Higher Education Report” by
University of Pennsylvania researcher Dr. Shawn Harper (2012), “Black male students
are often comparatively less prepared than are others for the rigors of college-level
academic work” (p. 3). Another issue that may contribute to the lack of adequate
academic preparation is the use of time by males in comparison to females. Figure 2
displays how college freshmen in the fall of 2006 reported spending their time during a
typical week of their last year in high school
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Figure 2. Time Spent on Academics and Other Activities by Males in Comparison to
Females, Fall 2006
A lack of focus on studying, volunteering and participating in extracurricular
activities could indicate a lack of focus on the most important matters of higher education
by males in general. According to the “Black Male Student Success in Higher Education
Report,” in comparison to their same-race female counterparts, black men take fewer
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notes in class, spend less time writing papers and completing class assignments,
participate less frequently in campus activities, hold fewer leadership positions, and
report lower grades (Cuyjet, 1997; Harper, Carini, Bridges, & Hayek, 2004).
African-American males may also be feared by the greater society based on the
perceptions of them in the media. African-American males are perceived as threats and
this fear may negatively affect how they are treated and taught, which could affect how
comfortable they feel on campus, their academic performance and ultimately their
matriculation towards graduation. Freeman (2005) discusses this stating, “Put simply,
black males are probably the most feared, least likely to be identified with and the least
likely to be effectively taught” (p. 78). It is this fear that may severely limit African-
American males’ academic preparation and therefore lead to fewer choices following
high school (Freeman, 2005).
Underrepresentation of African-American Males in Colleges
The disparity in educational attainment and achievement among African-
American males compared to females and students from other ethnic groups may be
attributed to a multitude of reasons such as prison incarceration, mortality rates,
inadequate education, and the glamour of athletics. These issues adversely affect
African-American male enrollment in colleges and universities across the country.
Eaves (2009) in his text, discusses an article written by David Hefner in which
Hefner states, “The decline of black males in colleges and universities has sociologists
and educators concerned about the future of the African-American community” (p. 84).
Eaves then discusses Hefner’s statistics regarding African-American male enrollment:
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As evident by the following statistics, Hefner’s concern has merit. From 1980-
2000, African-American enrollment growth in higher education has been
‘extraordinarily slow’ when compared to other groups by race, ethnicity and
gender. This data indicate that African-American male enrollment in colleges and
universities grew from 464,000 in 1980 to 635,000 by the beginning of the 2000
fall semester. This 37% increase, however, pales in comparison to African-
American females whose enrollment was 643,000 in 1980 yet nearly doubled 20
years later to 1.1 million. This translates to approximately 450,000 fewer
African-American males enrolled in college than African-American females.
(p. 84)
According to Eaves (2009):
The disparity, however, is not limited to college enrollment, but it is particularly
acute between African-American males’ and females’ college completion rates.
For example, in 1980, 24,5 1 1 African-American men earned bachelor’s degrees,
compared to 36,162 African-American women, a disparity of 11,651. Twenty
years later years later, the disparity more than tripled when 38,103 African
American men earned bachelor’s degrees nationwide compared to 73,204
African-American women. By 2000, there was a disconcerting disparity of
African-American graduates: 70% of African-American college graduates were
women, while only 30% were men. (p. 84)
According to Ray Robertson (2008) of Lamar University in Texas, in 2006
African-American college students have a graduation rate of 43%, which pales in
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comparison to their Caucasian counterparts who graduate at a rate of 63%. This is also
paired with the fact that in 2006 African-American males graduated from college at a rate
of 36% compared to 47% from African-American females. Dr. Robertson (2005)
discussed how over the past couple of decades, racial differentials in both the enrollment
and completion rates between black and white college students have increased.
Robertson states, “At the end of the twentieth century the largest proportion of African-
Americans attending were women who attended white colleges and universities” (p. 68).
According to the 2007 Journal ofBlacks in Higher Education, between 1990 and 2006,
the graduation rate for black women rose from 34% to 47% and the rate for black males
rose from 28% to 36% (Robertson, 2008). In 2000, approximately 475,000 black men
between the ages of 18-24 were enrolled in college (Maxwell, 2004; Robertson 2008). In
2003, 1,266,107 African-American women were enrolled in college compared to only
686,615 African-American males (Garibaldi, 2007). Additionally, Anyaso (2007), Sixty-
seven percent of black males who begin college never receive their bachelor’s degree
while comprising only 4.3% of the students attending American colleges and universities.
The repeal of many affirmative action laws has also had noticeable affects on
African-American enrollments. In 2006 after many affirmative action laws and
amendments such as the “Proposition 209” law of California and the “Michigan Civil
Rights Initiative” have vastly affected African-American enrollments at predominantly
white state funded institutions. According to Chace (2011), “Within a little more than a
decade black enrollment in the freshmen class at UCLA had dropped from 211 to 96 and
at the University of California at Berkeley from 258 to 140” (p. 25). Without Affirmative
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action many African-Americans would not have gained access to many of these
institutions and many of these applicants have gone on to do some outstanding things.
Chase discusses this stating:
The history of affirmative action includes the graduation of thousands of young
men and women who otherwise would not have passed within the gates of a
college or university. Many of those graduates have gone on to professional
careers where their success has helped to reinvigorate the American Dream. They
have become physicians, diplomats, army officers, lawyers, stockbrokers,
journalists, high government officials, scientists and business leaders. (p. 22)
Many students of African descent also make up portions of the percentages of
African-Americans attending some institutions. Chace stated:
More than a quarter of the black students enrolled at selective American colleges
and universities are immigrants or the children of immigrants. African-American
students born in the United States thus turns out to be more underrepresented
(given their presence in the U.S. population) at selective colleges than one might
imagine. At some point the most exclusive institutions (Columbia, Princeton,
Yale, and the University of Pennsylvania), no less than two-fifths of those
admitted as “black” are of immigrant origin. (p. 27)
The erosion of affirmative action based admissions practices has definitely
appeared to decrease the enrollments of African-Americans born in the United States at
many state funded institutions and this could have a profound effect on the college
selection and retention process of African-American males born within the United States.
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Not only are African-American males underrepresented on college campuses
across the country, they are also graduating at a much lower rate (see Figure 3). Currently
in 2011 African-American males are still not graduating from college at a rate
comparable to other demographics such as African-American females and other students.
Vabrun (2010) discusses this phenomenon stating:
The national college graduation rate for black men is 33.1% compared with
44.8% for black women, according to the U.S. Department of Education. The
total graduation rate is 57.3%. Black men represent 7.9% of 1 8-to-24-year-olds in
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Figure 3. National Graduation Rates, 2010
According to the “Black Male Student Success in Higher Education” report by
Dr. Shaun Harper of the University of Pennsylvania, in 2002, black men comprised only
4.3% of students enrolled at institutions of higher education, the exact same percentage as
in 1976 (Harper, 2006a; Strayhorn, 2010)
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According to Harper, two-thirds of black men who start at public colleges and
universities do not graduate within six years, which is the lowest college completion rate
among both sexes and all racial groups in higher education (Harper, 2012). Dr. Eaves
goes on to discuss the underrepresentation of African-American males at HBCUs stating:
The disparity is most pronounced on black college campuses. Howard
University, one of the premier schools in the country receives thousands of
applications from eager students each year, is experiencing a problem that many
other colleges are experiencing—the low enrollment of African-American males.
(p. 92)
In 2007, Howard University President H. Patrick Swygert stated, “Of the 10,500 students
enrolled in the university 65% of our university students are women, so it’s more than a
two to one (female to male) ratio again” (Eaves, 2009, p. 92).
The Atlanta Journal-Constitution states that Howard University is not alone.
Table 1 presents the enrollment breakdown by gender among a representative sample of
black colleges.
Table 1
Enrollment Breakdown by Gender among a Representative Sample ofBlack Colleges
School Female Male
Coppin State University 76.6% 23.4%
University of Virgin Islands 74.8% 25.2%
Xavier University 74.5% 25.5%





Dillard University 72.7% 27.3%
Southern University at New Orleans 72.5% 27.5%
Clark Atlanta University 7 1.3% 28.7%
Winston Salem State University 69.3% 30.7
Albany State University 67.1% 32.9%
Paine College 63.7% 66.3%
Savannah State University 57.3% 42.7%
Fort Valley State University 56.7% 43.3%
The underrepresentation of African-American males is also very significant at
many institutions of higher education nationally. Many predominantly white institutions
including flagship state universities are encountering the same problem (see Table 2).
Table 2
Black Male Student Success in Higher Education 2012
Number of Black % of Black Male Black Male 6 Year
Institution Male Students Undergraduates Graduation Rate
Indiana University 534 1.9% 45.8%
Michigan State University 993 3.0% 57.0%
Ohio State University 998 2.8% 43.1%
Purdue University 571 1.9% 46.3%
University of Illinois 795 2.6% 62.5%
University of Michigan 626 2.5% 63.5%
34
Eaves (2009) goes on to discuss the ramifications that result from the
underrepresentation of African-American males on college campuses. Eaves states:
The male to female disparity has social and academic ramifications. The small
pooi of African-American males puts undue pressure on African-American
females in terms of enjoying social opportunities as dating and learning to manage
relationships with their male counterparts. On the other hand, African-American
males, due to their low numbers, can experience social and academic isolation,
particularly on predominantly white campuses. Diversity that is so warmly
embraced within the college community lacks richness because of the low
presence of African-American males. African-American males are less likely to
participate in leadership roles outside of athletics and less socially engaged in
campus activities on black and white campuses. (p. 93)
According to the United States Census Bureau, in 2008 27.7% of African-
American males ages 15-24 were enrolled in college. During the same period 33.7% of
African-American females ages 15-24 were enrolled in college (U.S. Census Bureau.
2008). This shows that there is a disparity in the percentage of African-American males
attending college in comparison to African-American females nationally. This disparity
may have negative social effects on African-American community due to the inability of
many of the males of this particular population not being able to secure steady well
compensating employment possibly due to the lack of skills obtained by attending college
and not obtaining a college degree. This may cause many African-American to be less
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likely to marry, buy homes, start businesses and become heads of households. This may
possibly have more widespread detrimental effects on the African-American.
Note that while Race categories exclude persons of Hispanic ethnicity. Data
through 1990 are for institutions of higher education, while later data are for degree-
granting institutions. Degree-granting institutions grant Associate’s or higher degrees
and participate in Title IV federal financial aid programs. The degree-granting
classification is very similar to the earlier higher education classification, but it includes
more 2-year colleges and excludes a few higher education institutions that did not grant
degrees. Detail may not sum to totals because of rounding (U. S. Department of
Education, 2011).
According to the “Black Male Student Success in Higher Education” report by
Dr. Shaun Harper, black male college completion rates are lowest among both sexes and
all racial/ethnic groups in U.S. higher education (Harper, 2006; Strayhorn, 2010; Harper,
2012
Personal Support from Faculty/Staff
Eaves (2009) states in his book The Morehouse Mystique: Lessons to Develop
Black Males, “Early studies found that African-American males in single-sex schools
benefit greatly from the type of environment provided by Afro-centrism, the high level of
teacher expectations, and the reinforcement of discipline.” The single-gender academic
environment has always been one that many African-American males have prospered in
which is evident by the tremendous success of All male colleges such as Morehouse and
Swarthmore. Eaves states, “Environmental differences also account for achievement
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differences at single-sex institutions. Several studies found that students who attend
single-sex institutions experience greater gains than those who attend coed colleges” (p.
82). The single sex education model has shown very positive results in both K-12 and
higher education because it tends to have less distractive influences present in the
academic setting.
Dr. Eaves also discusses the environmental differences that affect the academic
achievement of African-American males. According to Eaves, “Other studies show that
at historically black colleges and universities, outcome achievement differences are
attributable to environmental factors.” Black postsecondary schools are perceived and
characterized by African-American students as friendly, socially accommodating, and
hospitable, which positively affects students’ academic performance. Research
performed by Gurin and Epps (as cited in Eaves, 2009) found that “African-American
students that attend black schools possess positive self-images, strong racial pride and
high aspirations” (p. 82). Faculty involvement at historically black colleges and
universities is very high due to small class sizes and support of faculty who have a deeply
vested interest in the success of their students.
The perception of historically black colleges and universities is also a major
influence on both affluent and less affluent African-American male college students.
While historically black colleges and universities were founded to educate African
Americans and have a tremendous legacy and tradition of producing outstanding African
American professionals, many younger African-Americans may not hold these
institutions in the same regard as their predecessors who attended these schools not only
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because of their outstanding offerings but because they were not allowed to attend many
of the predominantly white colleges and universities around the country. Attorney and
Author Lawrence Otis Graham (1999) in his book, Our Kind ofPeople, describes this
inner conflict within him stating:
Today I recognize that although I had many relatives who had gone to good black
colleges a generation before me, I had chosen a school on the basis of what was
respected most by my white classmates and white neighbors. As the only black
student in my honors classes and in my neighborhood, I was convinced that my
college selection was going to reflect not only me and my family but also the
entire black race, as it was viewed by white onlookers. (p. 65)
The perception of the quality of a school based on the perception of the greater
white society has a profound impact on the college choice process of African-American
college applicants. Graham elaborates on his decision saying, “The decision to attend an
Ivy League college was, therefore, in my eyes, a race neutral decision; It was just a part
of my quest for universal approval and that included approval from people of all colors”
(p. 65). A growing need to be race neutral in today’s society has affected many choice
processes, especially the college choice process.
African-American students are conflicted in their college decision-making process
by the need to remain connected with their culture while trying to appeal to what is
recognized in the larger society. This dichotomy, which is faced by many African
American college applicants, is described by Graham when he stated:
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Now, I am ashamed to admit how crestfallen I felt. But even with seventeen years
of valuing my black culture and history, I suddenly felt offended that this person
would have thought that I, who had spent his adolescence proving to white kids
that he could compete in their white-dominated arena, was now relegated to the
less respected arena of ‘one of those black schools.’ This is why I chose
Princeton that afternoon. Today when people ask me if I missed out on anything
by not attending a black university, I tell them ‘yes’ for one reason: Although a
vast number of career opportunities have opened for me as the graduate of an Ivy
League school with a worldwide reputation, I missed out on a black college
friendship bonding experience that has been impossible to replicate in any activity
organization that I have joined since. (pp. 65-66)
Regarding the importance of faculty involvement, Robertson (2005) states that
several researchers (Ancis et al. 2000; Edelin-Freeman 2004; Robertson et al. 2005) have
discussed the importance of African-American students in general, and especially
African-American male college students in particular, establishing positive relationships
with faculty. Robertson also states in his 2008 study regarding the academic success of
African-American males at predominantly white colleges and universities in the south:
Black male students who have good relationships with white faculty members are
more likely to be satisfied in the white college environment. Moreover, positive
relationships with faculty facilitate healthy social and personal development
amongst African-American college students. This positive social adjustment is
one of the best determinants of good academic performance. (p. 69)
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African-American males inherently understand this need and may look to see if a school
can fill this need when they arrive on college campuses.
The issues African-American male students face while attending Predominantly
White institutions have also been examined by Robertson. Robertson (2005) states in his
research:
According to McClure (2006), black male students have the highest attrition rates
of any collegiate demographic. Therefore, African-American male students enter
white college settings with special needs (Cuyet 1997). Paramount among these
are: (a) a non-threatening educational environment that encourages the nurturance
of academic success, and (b) the deconstruction of the stereotypical negative
images of black males (e.g., non-intelligent, thugs) (Fleming 1984). (p. 70)
According to Hopkins (1997), black male students enter the white university environment
with a clear understanding that society expects negative outcomes from them. Therefore,
it is imperative that campus administrators, if they are truly committed to the success of
these students, provide programs (e.g., tutoring, mentoring, social adjustment) for
African-American males to counteract what Kunjufu (1986) calls the “Failure
Syndrome.” Failure Syndrome is a concept suggesting that black male students often
internalize the negative perceptions! attitudes held of them by school officials and
teachers and those perceptions ultimately become a self-fulfilling prophecy” (Robertson
& Mason, 2008).
From a socioeconomic perspective, Simms via Robertson’s study states,
“Financial assistance availability is a substantial predictor of African-American success
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and performance” (Simms et al. 1993, P. 258). Studies show (e.g., Feagin et al. 1996;
Fleming 1984; Furr & Ellin 2002) that African-American students from higher socio
economic backgrounds perform better ay predominantly white colleges than those from
more modest working class backgrounds” (Robertson & Mason, 2008). Interestingly,
Freeman (2005) notices a pattern in college choice by African-Americans based on the
type of school they attended for their secondary education. Freeman states:
A clear pattern emerged in my research as I examined whether students from a
certain high school type were more likely to consider one type of higher education
institution over another. Students who attended predominantly white private high
schools, in addition to considering Predominantly White Institutions (PWIs), were
also more likely to consider HBCUs than those high school students from
predominantly African-American schools. These students described a process of
searching for their roots or connection to the African-American community. On
the other hand, students attending predominantly African-American high schools
strongly favored PWIs. For all students in this study, regardless of high school
types, having an HBCU connection, through a family member, teacher, counselor,
or friend, greatly influenced their consideration of HBCUs. (p. 88)
According to Dr. Shaun Harper (2012) in the “Black Male Success in Higher
Education” report from the University of Pennsylvania, black undergraduate men, like
some other racial minority students at predominantly white institutions, routinely
encounter racist stereotypes and racial microaggressions that undermine their
achievement and sense of belonging. Robertson (2008) from his research, addresses
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issues African-Americans face by attending predominantly white institutions stating,
“Black students who attend white colleges are more likely to come from racially
segregated neighborhoods than their white counterparts” (p. 69). Racially segregated
environments, at least for black Americans, are more intimately connected with economic
inequality and stressful/negative social networks that combine to undermine academic
performance and increase the probability that the student will need to work to defray the
costs of education (Charles et al., 2004; Robertson & Mason, 2008).
Financial Aid
A very important aspect of the college retention is the amount of financial
assistance offered to African-American male students. In the current economy of 2011
financial assistance is paramount and a great indicator of whether African-American
males in general will attend a college or not. According to Robertson (2008), “Financial
assistance availability is a substantial predictor of African-American success and
performance” (p. 69). Robertson also states later in his study, “The cost of university
attendance is a major contributor to the fact that a disproportionate number of low income
black students attend two-year institutions at a higher rate than their white counterparts
do” (p. 69). This shows how the socioeconomic status of African-Americans is
tremendously affected by the financial assistance offered and the overall cost of attending
college. Robertson (2008) stated, “The financial dilemmas of black males are more
pronounced when one takes into consideration that only 38% of black college students
are male” (p. 69). Further, Patitu (2007) identifies the cost of attendance as one of the
major barriers faced by African-American males in college” (Robertson & Mason, 2008).
42
According to Harper (2012), across all six institution types, men in the national
study attributed much of their success to being able to pursue their bachelor’s degrees
without the burden of financial stress. For example, overall, fewer than half (47.8%) of
black men at the private HBCUs in the sample graduate within six years. Participants on
those campuses reported that many of their peers withdrew for financial reasons or
transferred to less expensive public institutions (Harper, 2012). Harper also talks about
how students working to cover the costs of college affect graduation rates. Harper states:
Men at the comprehensive state universities and public HBCUs were considerably
more likely than were participants elsewhere to work off-campus jobs. This
might help explain, at least in part, why black male six-year graduation rates were
lowest on those campuses (3 7.3% and 29.4%, respectively). (p. 10)
The type of institution and the financial support offered to student appears to have
a profound affect on student retention. According to Harper:
Low-income and working class students at the Ivy League universities, Stanford,
and the liberal arts colleges often benefited from campus policies that permit
students whose parents earn below a certain income threshold (for example,
$50,000) to attend at no cost. Moreover, achievers who attended DePauw
University, Lafayette College, and other institutions that host the Posse Scholars
Program found tremendous relief in knowing their tuition and fees were covered
by their fellowships. (p. 10)
43
Economic Return on Investment
Freeman (2005) also examines the importance of the economic expectation and
college retention. Freeman states:
Academicians continue to be in denial about students’ economic expectation from
higher education even though surveys such as those completed by Boyer (1987)
demonstrated that in the late I 980s an overwhelming number of college students
(90%) indicated that they were considering college as a means of getting a good
job and that parents (88%) were equally concerned about the return on their
investment, especially considering the high cost of attending higher education
institutions today. Furthermore, the economics of education and college retention
theorists have solidly documented that economic expectations influence students’
college matriculation process. (p. 41)
In today’s society, college is a major economic investment in which parents and students
have the expectation of garnering a financial return on their investment.
The need to get a return on a financial investment in college weighs heavy on all
Americans, especially within the African-American community where higher education
is vital to garnering opportunities. Freeman (2005) states:
Given the linkage between economic expectation and college retention, one
rationale for the fluctuation of African-Americans’ participation in higher
education could be their perception of potential economic gains after higher
education (Anderson & Hearn, 1992; Hossler, Braxton, & Coppersmith, 1989;
Orfield et al., 1984). That is, when African-Americans perceive they will receive
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a more favorable return on their investment in higher education, there will be an
increase in the number of African-Americans choosing to go to and stay in
college. (p. 41)
The African-American community values higher education as a means of securing
practical knowledge and skills that would enable economic growth and stability.
Young African-Americans tend to follow in the footsteps of other African-
Americans they have known that have gone on to achieve success. Many young African-
American males see other African-Americans become successful through athletics, music
or other means and they emulate what they have been exposed to. Eaves (2009)
discusses this stating:
Shamefully, too often the only role models visible to African-American males are
athletes who are glorified in the mainstream media. Many young African-
American males believe that their only path to success is through athletics.
Lindsey Luebchow wrote in his article, ‘Minority Success, Admissions Failure’
that ‘If colleges don’t actively recruit and retain African-Americans for academic
achievement and potential, that perception becomes a reality in many high schools
throughout the country.’ Unfortunately, a disproportionately high number of
African-Americans males enrolled in colleges and universities are athletes. This
is our loss as a society. The souls and minds of African-American males are
precious, not disposable, and every effort should be made to challenge the various
social stereotypes and push African-American males towards academic
excellence. (pp. 88-89)
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Many African-American males do not often see the practicality of education
because for many of them that have chosen the path of higher education, they are either
underpaid or grossly over qualified for the positions they hold. This forces many
African-American male students enrolled in college to question whether their choice to
attend college and making a tremendous financial investment will garner them significant
returns on their investment. Freeman (2005) discusses this stating:
When African-Americans assess labor market conditions of individuals like
themselves who have completed a college degree, they often find individuals who
are concentrated in professions below their level of schooling. As Wilson and
Allen (1987) indicated, despite the higher educational attainment of the African-
American students in their sample, ‘a majority of these young adults were
concentrated in either lower level white collar jobs or blue collar jobs.’ (p. 69)
Given this reality, it is not surprising then that African-American college students
would be especially concerned about the return on their investment in higher
education. (p. 43)
The perceived return on investment is critical to African-American male students
enrolled in college. Due to the economic situation in the United States all students are
heavily weighing the expected the cost of college and potential earnings. Freeman (2005)
discusses this stating:
For African-American students, the connection between what they perceive to be
the cost of attending college and what they perceive as their future earning
potential looms large in their consideration of higher education. The issue
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regarding the lack of money many students have to attend college was expressed
by many students across cities and school types. One student in Atlanta, Georgia,
made a statement that was repeated by students: ‘They don’t have the money to
go.’ A student from Chicago said ‘If you’re not going to get better jobs, why go to
college for four years for the same job? (p. 44)
This is a point of emphasis at many of the newer higher education options which
advertise on television and online. Institutions such as Everest Institute and ITT Tech
have marketing campaigns in which they advertise that an education at their school will
yield tremendous financial returns and opportunities for jobs. This shows that they
understand the importance of giving students a return on their financial investment in
them. Dr. Jawanzaa Kunjufu (1988) in his book, To Be Popular or Smart. The Black Peer
Group, comments regarding higher education choice and African-Americans stating:
The relationship between school and the economy is a very close one. Motivation
to study can be affected when youth see a greater return selling drugs than with a
college education that may be unaffordable and may not produce a job. Our
youth are aware that a white male with a high school diploma will make more
than anyone of another gender and race with a college degree. (p. 95)
This causes many African-Americans and especially African-American males to think
that higher education will not do much to benefit them and affects whether they choose to
continue or leave college.
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A 2011 article on Yahoo.com stated how African-Americans with advanced
degrees still earn the same as Caucasian males who only have bachelor’s degrees.
According to yahoo.com in a study that was evaluated by Bryan Burnsed (2011):
The report did reveal some sobering news for women and minorities. Among
minorities, all ethnic groups’ career earnings were less than that of Caucasians,
save for Asians with master’s, doctoral, and professional degrees, outpaced white
workers with degrees of the same level. Latinos and African-Americans with
master’s degrees earn nearly the same in their lifetimes (roughly $2.50 million) as
white workers who have bachelor’s degrees. (para. 4)
The Influence of Athletics and Extracurricular Activities
African-American males have also been intrigued by the prospect of participating
in collegiate athletics and receiving funding for their college education for their athletic
prowess. Athletics not only provides opportunities for funding for education, but also a
tremendous stage for which to showcase their athletic ability for the nation and especially
professional scouts. Collegiate athletics are also seen as a gateway to professional
athletics because this is the designated route many must go through in order to apply for
the NBA or NFL draft. Higher education administrators also understand that a
tremendous amount of revenue can be generated for their schools through intercollegiate
athletics when they are successful at the highest level. Higher education institutions
generate millions in revenue and garner media attention that boosts their profile, which
puts a premium on having successful intercollegiate athletics programs. This leads many
institutions of higher education to invest heavily in facilities, apparel and other related
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items in order to attract the most talented athletes in order to build and maintain the best
athletic programs that will help them to generate revenue.
The motivation for African-American males and their families through
intercollegiate athletics are economic gains from the funding of their education and the
possibility of obtaining a professional sports contract. This can cause many parents to
guide their sons towards sports and to use sports as a means for improving their financial
and social standing. Dawkins, Braddock, and Celaya (2009) discuss this stating:
Among student-athletes with aspirations for major sports may begin early in
childhood and the extent to which they become academically engaged may also
begin early on with complicity from parents, schools and coaches in the settings
of family, community and school. While the connection between sports
participation and academic engagement needs closer examination to understand
whether sports impedes or enhances upward mobility, generally, this issue is
especially important addressing mobility aspirations of African-American
student-athletes and their parents who have their sights on big time athletics with
the ultimate goal of reaching professional sports. (p. 35)
Athletic participation has also shown to help in the social adjustment to college
for many African-American males. Robertson (2008) states: “Athletic participation is an
important component of self-esteem, facilitating social adjustment and ensuring college
completion among male African-American students” (p. 70). According to Robertson,
“Fraternal membership in traditionally black Greek-lettered organizations has been
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shown to support positive social and academic integration, which in turn is correlated
with better grades and retention” (p. 71). Robertson continues stating:
Along with aforementioned, black Greek-letter organization, membership has
been demonstrated to increase political involvement, community involvement,
and facilitate the development of positive social networks among black male
college students. Moreover, having solid relationships with fraternity members
can serve to counteract the alienation that black males often experience on white
college campuses. (p. 71)
Dr. Harper from the University of Pennsylvania in his report titled, “Black Male
Student Success in Higher Education” stated that black men are overrepresented on
revenue- generating intercollegiate sports teams. In 2009, they were only 3.6% of
undergraduate students, but 5 5.3% of football and basketball players at public National
Collegiate Athletic Association (NCAA) Division I institutions (Harper, 2012).
Also, according to statistics from the NCAA African-American male student-
athletes are 10% more likely to graduate than African-American males that are not
student-athletes. The NCAA site states, “Forty-nine percent of African-American male
student-athletes graduate, compared to 38% of black males in the general population”
(p. 2). Therefore, it is possible that African-American males that participate in
intercollegiate athletics will have a greater belief based on NCAA data that they will be
more likely to stay enrolled in and graduate from college than African-American male
students enrolled in college that are not student-athletes or participate in extracurricular
activities (Steinbach, 2010).
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Academic and Personal Support
Academic and personal support is vital to the retention and success of any student
enrolled in college. This support is put in place by colleges and universities to help
students through whatever problems they may encounter during their matriculation
through college and to help them towards graduation. According to McClure (2006),
“Black male students have the highest attrition rates of any collegiate demographic.
Therefore, African-American male students enter white college settings with special
needs” (p. 70). Robertson (2008) goes on to state: “Paramount among those needs are (a)
a non threatening educational environment that encourages the nurturance of academic
success, and (b) the deconstruction of stereotypical negative images of black males (e.g.,
non-intelligent, thugs) (p. 70). Robertson continues to discuss this stating:
According to Hopkins (1997), black male students enter the white university
environment with a clear understanding that society expects negative outcomes
from them. Therefore, it is imperative that campus administrators, if they are
truly committed to the success of those students, provide programs (e.g., tutoring,
mentoring, social adjustment) for African-American males to counteract what
Kunjufu (1986) calls the ‘Failure Syndrome.’ Failure syndrome is a concept
suggesting that black male students often internalize the negative
perceptions/attitudes held of them by school officials and teachers and these
negative perceptions ultimately become a self-fulfilling prophecy. This process
can begin as early as fourth grade and persist throughout ones college career.
Additionally, Campbell and Fleming’s (2000) research suggests that a positive
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self-concept is a corollary of favorable social adjustment which has been shown to
be a major determinant of black male college adjustment. (p. 70)
Chapter Summary
In this review of literature, the researcher has examined the dependent variable,
independent variables, African-American males in higher education and the influences
that affect whether they choose to stay enrolled in college or leave. The dependent
variables are the internal issues such as interests, culture, socioeconomic background,
educational preparation and parental influence. The independent variables are the culture
of the institution, higher education funding, extracurricular activities, faculty support and
location. The influences on African-American males in higher education examined
research regarding what African-American males generally look for in institutions of
higher education. These subjects were examined because they help the researcher in the
development of hypothesis and the issues influencing the college matriculation and
retention process of African-American males enrolled in college.
The factors regarding the dependent variable examined in the review of literature
were the factors that affect the beliefs African-American males bring in the college
matriculation and retention dynamic. The researcher looked at studies and opinions of
many experts regarding these factors from other researchers such as Kassie Freeman
(2005), John Eaves (2009), Ray Robertson (2008), Shaun Harper (2006), Lawrence
Graham (1999), and Juwanzaa Kunjufu (1988). These researchers provided insight
regarding these factors based on research they have done and included in their reviews of
literature in their studies. These studies provided research perspectives to the issues
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African-Americans and especially African-American males bring to the matriculation and
retention process.
The independent variables examined in the review of literature consisted of the
factors that institutions bring to the college matriculation and retention process for
African-American males enrolled in college. The Independent variables included culture
of the institution, extracurricular activities, location, higher education funding and faculty
support. The researcher examined studies conducted and books written by other
researchers such as Kassie Freeman (2005, John Eaves (2009), Ray Robertson (2008),
Shaun Harper (2012), Lawrence Graham (1999), and Juwanzaa Kunjufu (1988). These
researchers provided great insight and perspectives regarding the external subfactors
institutions of higher education bring that affect the college matriculation and retention
process of African-American males enrolled in college.
In the review of literature the researcher then proceeded to examine other issues
affecting African-American males in higher education. These issues included economic
return on investment, job prospects and the type of school e.g. historically black or
predominantly white. Researchers Freeman, Eaves, Robertson, Graham, Harper, and
Kunjufu discussed all of these issues in their studies and provided insight and prospective
on these issues affecting and influencing African-American males in their college
matriculation and retention process.
These emergent themes all affect the college matriculation and retention process
of African-American males enrolled in colleges and universities across the United States.
The researcher chose these emergent themes based on previous studies done and out of
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interest to what affects the choice retention for African-American males. The researcher
has gained perspective and knowledge from these previous studies and has a greater
understanding of the subject, which helped the researcher to develop hypothesis and look
into issues that may not have been examine by previous researchers. The review of
literature has also given the researcher a perspective as to which method of data
collection and examination will be best suited to accurately and effectively complete the




The researcher, to quantify the beliefs of a specific demographic, used the
quantitative research method for collecting data. “Quantitative studies test specific
hypotheses, usually stated in advance, and incorporate measures that can be analyzed
statistically. This type research uses tables or charts to display findings that can
generalize beyond the sample to a wider population” (Suter, 1998, p. 87). Quantitative
research designs allows the researcher to investigate relatively large amounts of data
subjects using descriptive, correlation, survey, experimental, ex post facto, inferential and
other techniques (Department of Educational Leadership Prospectus and Dissertation
Guide, 2011).
The researcher had the intent of quantifying the beliefs of factors regarding the
college matriculation and retention process of African-American males enrolled in
college. The quantitative method of gathering data was intended to take thoughts,
feelings, preferences and other types of phenomenain order to deduce how often a
phenomenon occurs of how select demographics of people feel about something. The
quantitative research method was chosen due to the investigation of relatively large
amounts of data and subjects within this specific demographic by developing a survey
that was administered to African-American males enrolled in the selected colleges over
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the age of 18 years old in order to quantify general beliefs of this demographic in the
college matriculation and retention process.
The quantitative process enabled the researcher to gather large amounts of data
from a large group in a relatively short period of time. This method was also useful for
putting together charts, graphs and other graphics of data that were used to help illustrate
the findings of the researcher.
Theory of Variables and Application of Theories to
Variables/Research Questions
The independent variables are the situations or events that the researcher suggests
will have an impact on the dependent variables. The dependent variables are the
situations or events that rely upon the independent variables. The researcher sought to
determine if the two sets of variables really do act as predicted by the theory (Clark
Atlanta University, Department of Educational Leadership Guidelines for Completing the
Prospectus/Dissertation, 2011).
Theory 1: Expectancy Theory
The expectancy theory says that individuals have different sets of goals and can
be motivated if they have certain expectations. This theory is about choice, it explains
the processes that an individual undergoes to make choices. In organizational behavior
study, expectancy theory is a motivation theory first proposed by Victor Vroom of the
Yale School of Management (Oliver, 1974).
The expectancy theory of motivation suggested by Vroom, unlike Maslow and
Herzberg, does not concentrate on needs, but rather focuses on outcomes. Whereas
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Maslow and Herzberg look at the relationship between internal needs and the resulting
effort expended to fulfill them, Vroom separates effort, which arises from motivation,
performance, and outcomes (Oliver, 1974).
Vroom, hypothesizes that in order for a person to be motivated, that effort,
performance, and motivation must be linked. Vroom suggested that the relationship
between people’s behavior at work and their goals was not as simple as was first
imagined by other scientists. Vroom realized that an employee’s performance is based on
individual factors such as personality, skills, knowledge, experience and abilities.
A number of factors can contribute to an employee’s expectancy perceptions:
• Level of confidence in the skills required for the task
• Amount of support that may be expected from superiors and subordinates
• Quality of the materials and equipment
• Availability of pertinent information (Oliver, 1974)
The expectancy theory relates to the expectation African-American male students
currently enrolled in college have in regard to what they expect to accomplish. It is
possible based on this theory, that if a student has high expectations in regard to staying
enrolled in college and graduating, that they may be more likely to remain enrolled and
graduate. This also works inversely as student with lower expectations may be less like
to stay enrolled and graduate from college.
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Expectancy Theory Applied to Research Questions
The expectancy theory was applied to each of the research questions.
RQ I: To what extent do African-American males enrolled in college generally
believe they are receiving adequate academic support in order to handle
academic rigor of college and increase retention amongst their
demographic?
In the first research question the theory can be applied based on the level of
support students believe they are receiving. For example, students that believe they are
receiving adequate support may have higher expectations in regard to handling the rigor
of college academics and performing well. Conversely, students who believe they are not
receiving adequate academic support may have lower expectations in regard to
performing well academically which may affect their belief in regard to staying enrolled
in and graduating from college.
RQ2: To what extent do the social programs offered by the college affect the
general belief of African-American males enrolled that they will adjust
socially, stay enrolled in college and graduate?
The expectancy theory was applied to the second research question when the
expectations of students in regard to social adjustment programs was analyzed in
conjunction with the belief of students; that they are either receiving adequate, moderate
or less than adequate support in regard to social adjustment programs offered by their
school. Students that believe they are receiving adequate support may possibly increase
expectations of students involved in these programs and they will remain enrolled in and
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graduate from college. Conversely, students who believe they do not have adequate
social adjustment programs may have decreased expectations in regard to staying
enrolled in and graduating from college.
RQ3. To what extent do the personal support Affican-American males believe
they are receiving from the faculty and staffs at their schools affect the
general belief they will remain enrolled in and graduate from college?
The expectancy theory was applied to the third research question about the belief
of students in regard to the level of personal support received from faculty and staff. The
level of personal support a student believes they receive may affect the belief that they
should remain enrolled in and graduate from college. During the college matriculation
process, many students encounter obstacles that may affect their ability to focus on
academics and may affect their performance in school. For example, students who
believe they receive adequate personal support from faculty and staff may have higher
expectation in regard to the belief that they will remain enrolled in and graduate from
college. Whereas, it is possible students who do not believe they are receiving adequate
personal support may be less likely to believe they will remain enrolled in and graduate
from college.
RQ4: To what extent does financial aid and scholarships received affect the
general belief African-American males enrolled in college have regarding
staying enrolled in college and graduating?
The expectancy theory was applied to the fourth research question in regard to the
amount of financial aid and scholarships offered because expectations that the students
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have in regard to staying enrolled in and graduating from college may be based upon the
amount of financial support they receive. Many students may believe they can handle the
academic rigor of college, but; they may also believe they are not able to stay enrolled
and graduate due to the inability to afford college.
RQ5: To what extent does the cost of attendance affect the belief of African-
American males that they will stay in college and graduate?
The expectancy theory was applied to the fifth research question about the cost of
higher education affecting the belief of retention and graduation amongst students
currently enrolled in college. The cost of attendance may affect the belief of whether
students may remain enrolled or graduate because it may affect the expectations of
students’ ability to pay for the school they are currently attending. For example, students
who believe the cost of attending college is not too expensive may more likely believe
they will remain enrolled in and graduate from college. Conversely, students that believe
the cost of attending college is too expensive may have lower expectation in regard to the
belief they will stay enrolled in or graduate from the school they are attending.
RQ6: To what extent does the general confidence level of African-American
males currently enrolled in college in the 6th1 through 12th grade education
they received affect the general belief they will stay enrolled in and
graduate from college?
The expectancy theory was applied to the sixth research question about the
secondary preparation students received prior to attending college. The belief of students
regarding the expectations they have about doing well academically which may affect
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whether they remain enrolled in and graduate from college. For example, a student who
believes they have been adequately prepared by their high school to handle the academic
rigor of college may be more likely to have increased expectations of staying enrolled
and graduating. Conversely, students who do not believe they have been adequately
prepared to handle the academic rigor of college may have lower expectations in regard
to staying enrolled and graduating.
RQ7: To what extent does the perceived financial return on investment from
higher education affect the general belief many African-American males
enrolled in college have regarding staying enrolled and graduating?
The expectancy theory was applied to the seventh research question about how
the belief of students that the financial return on investment after college may affect the
expectations of students enrolled in college regarding staying enrolled and graduating.
For example, students who believe they will have a large return on investment after
college may have a higher expectation to stay enrolled in and graduating from college.
Conversely, students who have lower expectations in regard to the financial return on
investment after college may be less likely to believe they will remain enrolled and
graduate from college.
RQ8: To what extent does the perceived parental expectations and involvement
affect the general belief regarding the expectation of staying enrolled in
college and graduation amongst African-American males enrolled in
college?
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The expectancy theory was applied to the eighth research question about
perceived parental expectations and involvement may affect the expectations of students
enrolled in college regarding staying enrolled and graduating. For example, students who
believe their parents expect them to remain enrolled in and graduate from college may
possibly be more likely to have higher expectations about staying enrolled and
graduating. Conversely, students who believe their parents may not have high
expectations regarding them staying enrolled and graduating may possibly be less likely
to stay enrolled and graduate.
RQ9: To what extent does participation in extra-curricular activities such as
athletics, fraternities, and other groups affect the general belief African-
American males currently enrolled in college have regarding staying
enrolled and graduating from college?
The expectancy theory was applied to the ninth research question about how
participation in extra-curricular activities can affect the belief of students currently
enrolled in college regarding their expectations to stay enrolled and graduate. For
example, students who believe that participation in extra-curricular activities will
increase the likelihood that they will remain enrolled and graduate may have higher
expectations regarding staying enrolled in and graduating from college. Conversely,
students who believe that participation in extracurricular activities may decrease the
likelihood they will graduate may have lower expectations regarding their participation in
extra-curricular activities and staying enrolled and graduating from college.
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Theory 2: Self-Efficacy Theory
This theory is a person’s belief about their ability to organize and execute courses
of action necessary to achieve a goal. In other words, persons with strong efficacy beliefs
are more confident in their capacity to execute a behavior. Beliefs about self-efficacy
have a significant impact on our goals and accomplishments by influencing personal
choice, motivation, and our patterns and emotional reactions. For example, we tend to
avoid threatening situations that we believe exceed our coping skills. Perceived self-
efficacy also affects how successfully goals are accomplished by influencing the level of
effort and persistence a person will demonstrate in the face of obstacles. That is, the
stronger the perceived self-efficacy, the more active our efforts. Higher self-efficacy is
also associated with more persistence, a trait that allows us to gain corrective experiences
that reinforce our sense of self-efficacy (Banduras, 1977).
Self-Efficacy Theory Applied: Performance Accomplishments
This is defined as one’s personal mastery of experiences, defined as past
successes or failures. These experiences form expectations that are generalized to other
situations that may be similar or substantially different from the original experience. For
example, strong efficacy expectations are developed through repeated success of a
behavior, and reduced efficacy expectations can result from failures. We can increase
personal mastery for a behavior through participant modeling, performance exposure,
self-instructed performances, and performance desensitization, the process through which
aversive behavior is paired with a pleasant or relaxing experience (Banduras 1977).
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Self-Efficacy Theory Applied: Research Question #6
This Theory Relates to the sixth variable about students confidence in the
secondary preparation prior to enrolling in college. Students may have a higher or lower
level of confidence in their academic ability to handle the rigor of college level
academics based on their perception of the quality of the preparation they have received
prior to enrolling in college. For example, students that are highly confident in the
preparation they have received in high school may be more likely to perform better
according to the self-efficacy theory. Conversely, students that are not very confident in
their secondary preparation they have received prior to attending college may be less
likely to perform well in college.
Self-Efficacy Theory Applied: Vicarious Experience
People who observe others perform threatening activities without adverse
consequences, may also enhance personal self-efficacy by demonstrating that the activity
is “do-able” with a little effort and persistence. Vicarious experiences can be enhanced
through live modeling (observing others perform an activity), or symbolic modeling
(Banduras, 1977).
Self-Efficacy Theory Applied: Verbal Persuasion — Research Question #3
People are led to believe they can successfully accomplish a task or behavior
through the use of suggestion, exhortation, or self-instruction. However, because verbal
persuasion is not grounded in personal experience, it is a weaker inducer of efficacy and
may be extinguished by histories of past failures (Banduras, 1977). For example, a
student who believes they are receiving adequate verbal support may be more likely to
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believe that they will perform well academically and possibly perform up to the
perceived level of support offered by members of the faculty and staff. Conversely, a
student that does not believe they are receiving adequate verbal support from faculty and
staff may be less likely to believe they will perform up to a certain academic standard,
which may negatively affect how they perform academically.
Self-Efficacy Theory Applied: Emotional Arousal — Research Question #6
We can enhance perceived self-efficacy by diminishing emotional arousals such
as fear, stress, and physical agitation since they are associated with decreased
performance, reduced success, and other avoidance behaviors (Banduras, 1977).
Emotional arousal can be mitigated with repeated symbolic exposure that allows people
to practice dealing with stress, relaxation techniques, and symbolic desensitization
(Banduras, 1977). For example, a student that believes they are receiving adequate
personal support from faculty and staff may be more likely to better deal with emotional
and personal issues. This may help improve their academic performance or prevent it
from decreasing under tough circumstances.
Conversely, students that believe they are not receiving adequate personal support
from faculty and staff may not deal well with the emotional and personal problems they
encounter. This may negatively affect their academic performance which may also affect
their perception regarding staying enrolled in college and graduating.
Theory 3: Incentive Theory of Motivation
This theory suggests that people are motivated to do things because of external
rewards. For example, you might be motivated to go to work each day for the monetary
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reward of being paid. Behavioral learning concepts such as association and reinforcement
play an important role in this theory of motivation (Cherry, 2010).
Incentive Theory of Motivation Applied to Research Question #7
The incentive theory of motivation was applied to the seventh research question
about the perceived financial return on investment after higher education, which may
affect the expectations of students enrolled in college regarding retention and graduation.
The incentive is the return on investment and this may drive students to remain enrolled
and graduate from college because of the possibility of garnering stable high paying
employment. This may affect the belief of student currently enrolled in college regarding
staying enrolled and graduating. For example, a student who views the financial return
on investment as an incentive may be more likely to stay enrolled and graduate from
college. Conversely, if a student does not view the financial return on investment as an
incentive they may be less likely to remain enrolled and graduate.
Incentive Theory of Motivation Applied to Research Question #8
The incentive theory of motivation was applied to the eighth research question
about how perceived parental involvement and parental expectations may affect retention
and graduation for currently enrolled college students. Some students may view their
parents’ expectations as incentive to stay enrolled and graduate from college. For
example, some students may have a desire to appease their parents and this provides
incentive, which may increase the likelihood that they will remain enrolled and graduate
from college.
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Incentive Theory of Motivation Applied to Research Question #9
The incentive theory of motivation was applied to the ninth research question
about the participation of students in extra-curricular activities possibly affecting the
belief a student may have regarding retention and graduation. The incentive for students
to perform well may be to remain eligible to participate in extracurricular activities and
remain enrolled in school. Wanting to remain eligible to participate in extra-curricular
activities may provide enough motivation for students to perform well academically and
possibly increase students belief that they will stay enrolled and graduate from college.
Theory 4: Failure Syndrome
This theory by Dr. Juwanzaa Kunjufu (1983) suggests that black male students
often internalize the negative perceptions/attitudes held of them by school officials and
teachers and these negative perceptions ultimately become a self-fulfilling prophecy.
This process can begin as early as fourth grade and persist throughout ones college career
(Kunjufu, 1983).
Failure syndrome is one of several terms that teachers commonly use, others
include low self-concept, defeated, and frustrated to describe students who approach
assignments with very low expectations of success and who tend to give up at early signs
of difficulty. Psychologists have described this phenomenon as learned helplessness, a
slightly more technical definition but referring to a similar pattern of behavior. Unlike
students of limited ability, who often fail despite their best efforts, failure syndrome
students often fail needlessly because they do not invest their best efforts, they begin
tasks half-heartedly and simply give up when they encounter difficulty
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Failure Syndrome Theory Applied to Research Question #1
The failure syndrome theory was applied to the first research question related to
the belief student have about the perceived level of academic support they are receiving
and how this may affect the belief they will remain enrolled and graduate from college.
For example, if students do not believe they are receiving adequate academic support, it
may increase the belief they cannot do well in college and those students may be more
likely to fall victim to the failure syndrome. This impact of the failure syndrome is one
where students fail because they have the belief that they are incapable of performing
well which may increase the likelihood that students may fail.
Failure Syndrome Theory Applied to Research Question #2
The failure syndrome theory was applied to the second research question about
the social adjustment programs offered by the school, possibly affecting the belief that
students have regarding how those programs help prevent students from falling victim to
the failure syndrome. The social programs available to these students may increase the
belief that students will adjust well and decrease the likelihood they fall victim to the
failure syndrome. Conversely, the students may believe they are not receiving adequate
social support from institutional initiative and programs, which may increase the
likelihood they will fall victim to the failure syndrome.
Failure Syndrome Applied to Research Question #3
The failure syndrome theory was applied to the third research question about the
perceived amount of personal support from faculty and staff. The perceived amount of
support from faculty and staff may affect the belief that student have regarding staying
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enrolled in and graduating from college. Students who believe they are receiving
adequate personal support from faculty and staff may have higher expectations regarding
staying enrolled and graduating, which may decrease the likelihood they will fall victim
to the failure syndrome.
Failure Syndrome Applied to Research Question #6
The failure syndrome theory was applied to the sixth research question about the
confidence level student may have regarding the perceived quality of their secondary
preparation. Students that are confident in their secondary preparation may be more
likely to believe they will perform well which may also decrease the likelihood they may
fall victim to the failure syndrome. Conversely, students that are not confident in their
secondary preparation may be less likely to perform well, which could make them more
likely to fall victim to the failure syndrome.
Definition of Variables and Other Terms
Dependent Variables
African-American Males: For the purpose of this study, African-American
males are black male students born in the United States not of immigrant decent.
Belief is a state or habit of mind in which trust or confidence is placed in some
person or thing.
College Retention: For the purpose of this study, college retention was based on
the belief to which the students currently enrolled in college based on the selected
variables believe they will stay enrolled in and graduate from college.
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Independent Variables
Academic Support: For the purpose of this study, academic support is the extent
to which students currently enrolled in college believe they are receiving adequate
academic support, moderate academic support or inadequate academic support.
Academic support is in regard to academic counseling, access to tutors
Economic Return on Investment: For the purpose of this study, this variable is
defined as the extent to which students currently enrolled in college believe the monetary
return on investment is an adequate incentive to stay enrolled in and graduate from
college.
Extracurricular Activities: For the purpose of this study, this variable is defined
as the extent to which the students currently enrolled in college believe that participation
in extracurricular activities may have an effect on the belief they will remain enrolled in
and graduate from college.
Financial Aid: For the purpose of this study, this variable is defined as the extent
to which students currently enrolled in college believe the funding they receive are
incentive enough to stay enrolled in and graduate from college.
Parental Expectations and Involvement: For the purpose of this study, it is the
extent to which the students believe, based on their parents expectations and involvement
in the retention and matriculation process that they will stay in or graduate from college.
Personal Support from Faculty and Staff: For the purpose of this study,
personal support from faculty and staff is based on the belief of students currently
enrolled in college that they are either being provided with adequate support, moderate
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support or inadequate support. Personal support is in regard to students being able to
consult or confide with faculty and staff in regard to personal issues such as family
related issues, social issues, or relationship issues.
Secondary Preparation for College: For the purpose of this study, it is the
belief of the currently enrolled college students based on their secondary preparation
(grades 6-12) that they are well prepared, moderately prepared or not well prepared to
handle the rigor of college level academics.
Social Adjustment Programs: For the purpose of this study, it is the belief of
the currently enrolled college students that there are an adequate, moderate or inadequate
amount of social adjustment programs for African-American males currently enrolled in
college. An example of these programs would be a mentorship program, ethnic peer
groups, clubs or new student orientation programs.
Other Related Terms
Athletics: Physical sports and games of any kind (Dictionary.com, 2011).
Demographic: Statistical data relating to the population and particular groups
within it (Dictionary.com, 2011).
Extracurricular Activities: Educational activities not falling within the scope of
the regular curriculum (thefreedictionary.com, 2011).
Faculty: An educator who works at a college or university (thefreedictionary.
corn, 2011).
Faculty Support: Assistance and aid given to students by their educators at a
college or university.
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Historically Black Colleges or Universities (HBCU): Defined as institutions of
higher education in the United States of America that were established prior to 1964 with
the principal mission to educate African-Americans.
Return on Investment: A performance measure used to evaluate the efficiency
of an investment or to compare the efficiency of a number of different investments
(investopedia.com, 2011).
Scholarship: A grant or payment made to support a student’s education, awarded
on the basis of academic or other achievement.
Socioeconomic Background: The position of an individual on a socioeconomic
scale that measures such factors as education, income, type of occupation, place of
residence, and in some populations, ethnicity and religion.
Figure 4 shows the relationship among the variables.
Limitations of the Study
The study requires the participants to complete a survey designed by the
researcher with the assistance of the researcher’s research committee. The researcher
understands that the self-reported data gathered through the surveys administered by the
researcher may not be entirely truthful. Accordingly, a flaw of such a study is that the
researcher may only rely on the accuracy and honesty of the responses given by the
respondents. The limitations of the study allow the researcher to enumerate those areas
over which the researcher has limited or no control.
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Figure 4. Relationship among Variables
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Secondly, the researcher was not able to gather data from every African-American
male enrolled in colleges across the country but surveyed a sample size that was adequate
for quantitative analysis and was entirely representative of the specific preferences held
by this demographic in the college matriculation and retention process. This study was
not aimed at interpreting specific preferences of individual African-American males
currently enrolled in college but general preferences from this demographic.
Chapter Summary
The third chapter presented the theoretical framework that was utilized in the
examination of the independent variables such as the funding, academic preparation,
culture of the school, institutional support, extra-curricular offerings, and how they
coincide with the dependent variables. The setting, sampling method, and limitations of
this study were included to give the reader an idea of how the researcher proceeded so





The researcher utilized the quantitative method of gathering data and analyzing
data collected. The quantitative method was selected because it gave numerical data to
generalize the preferences of the demographic being examined. The quantitative research
method allowed the researcher to investigate a relatively large number of data and
subjects using descriptive, correlation, survey, experimental, ex post facto, inferential,
and other techniques. Additionally, this method allowed large sums of data to be
illustrated in charts and graphs.
Description of the Settings
The setting for the collection of data was select four-year colleges and universities
in the Southeastern United States. The researcher, with the permission of these
institutions, went to these campuses and administered the survey designed for this study,
to as many identified students that met the profile as possible. The Southeastern United
States was selected by the researcher because it has several four year colleges and
universities that are located in close proximity to the residence of the researcher. For the
purpose of this study, the participating four-year colleges and universities in the
Southeastern United States that have African-American males enrolled were renamed
College #1, College #2, College #3, College #4 and College #5.
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College #1 is a private, all-male, four-year, liberal arts college located in the
Southeastern United States. It is part of a Center consortium, which consists of four other
private HBCUs located in an urban hub in a metro city in the Southeastern region United
States. College #1 is a very selective historically black college with a student population
of approximately 2,500 students and a tuition cost of $21,376.
College #2 is a private, coeducational, historically black four-year research
university located in the Southeastern United States. It is also a member of a Center
consortium, which consists of four other historically black colleges and universities.
College #2 is the largest institution in the consortium, has a student population of
approximately 3,500 students and a tuition cost of $17,038.
College #3 is a state funded, coeducational, four-year, predominantly white
research institution located in the Southeastern United States. It is the second largest
institution of higher learning in the state with a student population of approximately
32,000 students and has an in-state tuition cost of $7,506 and out if state tuition of
$25,716.
College #4 is a state funded, coeducational, predominantly white, four-year
research institution located in the Southeastern United States. It is a highly selective
engineering based research institution, the fifth largest institution of higher education
within the state. College #4 has a student population of approximately 20,000 students
and has an in-state tuition cost of $7,506 and an out of state tuition cost of $25,716.
College #5 is a private, coeducational, predominantly white, four-year research
institution located in the Southeastern United States on the out skirts of an urban area. It
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is a highly selective institution with very high academic standards and a very diverse
student population. College #5 has a student population of approximately 13,000
students and has a tuition cost of $40,600.
Sampling Procedures
The researcher was not able to collect data from the entire African-American male
population attending select four year colleges located in the Southeastern United States
over the age of 18, and therefore used a smaller samples of the population. The estimated
total population of students participating from the demographic of African-American
male college students consisted of over 600 students from five different schools. Of the
600 possible participants, the researcher plaimed on gathering at least 500 useable
surveys. The 600 participants in this study were African-American males currently
enrolled in college chosen at random at the institutions the researcher visited to gather
data.
For the purpose of this study, the researcher utilized the stratified method of
sampling. Where the population embraces a number of distinct categories, the frame can
be organized by these categories into separate strata. Each stratum is then sampled as an
independent subpopulation out of which individual elements can be randomly selected.
There are several potential benefits to stratified sampling. This method best suited this
study because it allowed the researcher to distinguish between subdemographics such as
the classification of students and the school each student attends. This made it easier to
make comparisons between subdemographics, which may show differences in responses
based on sub-demographics (Cochran, 1977).
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First, dividing the population into distinct, independent strata can enable
researchers to draw inferences about specific subdemographics that may be lost in a more
generalized random sample (Cochran, 1977). The two subdemographics that were used
for the purpose of this study were the institution each student attended and each student’s
academic classification.
Second, utilizing a stratified sampling method can lead to more efficient statistical
estimates provided that strata are selected based upon relevance to the criterion in
question, instead of availability of the samples. Even if a stratified sampling approach
does not lead to increased statistical efficiency, such a tactic will not result in less
efficiency than would simple random sampling, provided that each stratum is
proportional to the group’s size in the population (Cochran, 1977).
Third, it is sometimes the case that data are more readily available for individual,
pre-existing strata within a population than for the overall population; in such cases,
using a stratified sampling approach may be more convenient than aggregating data
across groups though this may potentially be at odds with the previously noted
importance of utilizing criterion-relevant strata (Cochran, 1977).
Finally, since each stratum is treated as an independent population, different
sampling approaches can be applied to different strata, potentially enabling researchers to
use the approach best suited or most cost-effective for each identified subgroup within
the population (Cochran, 1977). There are, however, some potential drawbacks to using
stratified sampling. First, identifying strata and implementing such an approach can
increase the cost and complexity of sample selection, as well as leading to increased
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complexity of population estimates. Second, when examining multiple criteria,
stratifiing variables may be related to some, but not to others, further complicating the
design, and potentially reducing the utility of the strata. Finally, in some cases such as
designs with a large number of strata, or those with a specified minimum sample size per
group, stratified sampling can potentially require a larger sample than would other
methods although in most cases, the required sample size would be no larger than would
be required for simple random sampling (Cochran, 1977).
Working with Human Subjects
The research was based on information received from human participants. The
researcher ensured the participants that no harm would come to those participating and
that no personal information about them would be compromised. To ensure that no
personal information of the participants was compromised, the researcher did not ask for
any personal information and strictly use information that would be useful to the study
anonymity so that participants would not be identifiable in any printed documents. All of
the subjects were over 18 years old and legally able to participate in this research. The
researcher used participants that volunteer for participation in this study and none that
were minors and need expressed written consent from their parents or legal guardians.
This helped the researcher to efficiently, effectively, legally and ethically gather data
necessary to conduct this study.
Instrumentation
The researcher employed a survey using the Likert Scale, which was intended to
measure the extent to which the demographic being examined prefers certain aspects in
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comparison to others. A Likert Scale is a type of psychometric scale frequently used in
psychology questionnaires. It was developed by and named after organizational
psychologist Rensis Likert. On a survey or questionnaire, a typical Likert item usually
takes the following format: (1) Strongly disagree, (2) Disagree, (3) Uncertain, (4) Agree,
and (5) Strongly agree. It is important to note that the individual questions that take this
format are known as Likert items, while the Likert scale is the sum of several of these
items.
The survey used in this study was developed by the researcher with assistance
from the Clark Atlanta University Dissertation Committee. The instrument was intended
to quantify how African-American males currently enrolled in college feel about
programs, initiatives, culture, financial return on investment and other offerings at
colleges and universities that may affect their college matriculation and retention process.
Statistical Application
The statistical applications for the collected data were applied to the Statistical
Package for Social Sciences (SPSS) in order to create pie charts and graphs that illustrate
the general beliefs of the demographic being examined. Pie Graphs and charts are best
suited for this application of data due to the data being explained by percentages and the
percentages would illustrate how the demographic being examined prefers aspects on a
100% scale. This will be clear and concise while allowing the reader to easily visualize




In the fourth chapter, the researcher presented the research methodology and
procedures that was utilized in the collection of data. The researcher showed the research
design selected for this study, the description of the setting, sampling procedures, a
section regarding with human subjects, the instrumentation that was used, the data
collection procedures, the statistical applications for the data and the summary of the
chapter.
CHAPTER V
ANALYSIS OF THE DATA
Data Analysis
The purpose of this chapter is to provide an overview of the findings through
quantitative data analyses. The researcher utilized quantitative research methods for the
purpose of finding a general understanding of the perceptions of the population used for
this study. The data collected for this study were gathered from surveys created by the
researcher and administered to the African-American male students at the institutions of
higher education selected by the researcher stated in the previous chapter. These data
sources were used to provide answers to the research questions. All of the students
surveyed for this study will remain anonymous and the institutions they attend will
remain confidential. The researcher worked over 50 hours administering surveys to the
target demographic on campus at each of the five institutions participating in this study.
Findings
This investigation was meant to quantify the general perception of African
American males currently enrolled in college regarding many selected factors that may
influence their belief in staying enrolled and graduating. The students surveyed are the
unit-of-measurement and the data collected from them were used to answer the research
questions. Due to the research design method, the quantitative method will be used to
answer the research questions.
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Descriptive Data of Respondents
Tables 3 and 4 present descriptive data of the respondents.
Table 3
Summary ofParticipants by School
School I School 2 School 3 School 4 School 5 Total
Participants 217 (3 1%) 131 19%) 134(19%) 123 (18%) 90(13%) 695
Table 4
Summary ofParticipants by ClassUlcation
Freshmen Sophomores Juniors Seniors Total
Participants 203 (29%) 159 (23%) 189 (27%) 144 (2 1%) 695
Results of the Surveys
The primary purpose of this study was to quantify the general beliefs of African-
American males currently enrolled in college regarding selected factors that affect their
retention and persistence toward graduation. The researcher used pie charts and tables to
display the summary and percentages of the responses by the participants in this study.
The data is displayed in chronological order of the research questions and in order by the
items used in the instruments. Responses of participants are displayed by overall total,
participating school and academic classification.
RQ 1: To what extent do African-American males enrolled in college generally
believe they are receiving adequate academic support in order to handle
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academic rigor of college and increase retention amongst their
demographic?
Survey Question 1: Do you believe that tutors and other academic resources
such as: scheduled time with instructors, software related technology and focused study
groups are easily accessible to students?
Table 5 indicates that most of the participants from the participating schools and
all classification levels at least agreed that there are enough academic resources available
to them at their schools. The greatest percentage of participants by school that showed a
combined percentage of students who agreed and strongly agreed is School #2 and
School #5 at 92% followed by School #3 at 84 %. School #4 agree and strongly agreed
at the lowest percentage at 73%. While most did not strongly agree, data would suggest
that most at least agreed they have adequate academic resources.
Table 5
Summary ofResponses by Schoolfor Survey Question #1
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 12(5%) 21(10%) 11(5%) 147(68%) 26(12%) 217
School #2 3 (2%) 5(4%) 3 (2%) 79(61%) 41(31%) 131
School #3 9 (7%) 10(7%) 2 (2%) 71(53%) 42 (3 1%) 134
School #4 11(9%) 16 (13%) 6 (5%) 43 (35%) 47 (38%) 123
School #5 2 (2%) 3 (4%) 2 (2%) 56 (62%) 27 (3 0%) 90
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In regards to classification, the data showed that upper classmen with seniors at
72% agreeing or strongly agreeing and juniors agreeing or strongly agreeing at 70% were
less likely to believe they have adequate academic resources in comparison to
underclassmen such as sophomores agreeing and strongly agreeing at 83% and freshmen
agreeing or strongly agreeing at 88% (see Table 6).
Table 6
Summary ofResponses by ClassfIcationfor Survey Question #1
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 7 (3%) 6 (3%) 13 (6%) 118 (56%) 69 (32%) 203
Sophomores 5(3%) 13 (8%) 9(5%) 66(41%) 66(41%) 159
Juniors 21(11%) 28(15%) 8(4%) 90(48%) 42(22%) 189
Seniors 12 (8%) 9 (6%) 20 (14%) 64 (45%) 39 (27%) 144
Survey Question #2: Do you believe there is adequate academic counseling for
freshmen that are undecided on their field of study?
Tables 7 and 8 indicate that 48% ofjuniors disagreed or strongly disagreed and
55% of seniors disagreed or strongly disagreed indicating that they are less likely to agree
that there is adequate academic counseling for freshmen. This may be attributed to the
students being closer to graduation possibly having obstacles to overcome due to
counseling mistakes or a lack of academic counseling.
85
Table 7
Summary ofResponses by School for Survey Question #2
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 56 (26%) 81(37%) 13 (6%) 51(24%) 16(7%) 217
School #2 5(4%) 28(21%) 15(11%) 48(37%) 35(27%) 131
School #3 31(23%) 21(16%) 8(6%) 42(31%) 32(24%) 134
School #4 7 (5%) 6 (5%) 7 (6%) 64 (52%) 39 (32%) 123
School #5 4 (5%) 11(12%) 18 (20%) 29 (32%) 28 (3 1%) 90
Table 8
Summary ofResponses by Classification for Survey Question #2
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 16(8%) 28(14%) 15(7%) 78(38%) 66(33%) 203
Sophomores 7(4%) 20(13%) 21(13%) 54(34%) 57(36%) 159
Juniors 25(13%) 67(35%) 32(17%) 41(22%) 24(13%) 189
Seniors 31(22%) 48(33%) 22(15%) 35(24%) 8(6%) 144
Of the five schools that participated in this study, only participants from school #1
where 63% disagreed or strongly disagreed indicating that they believed they were not
receiving adequate academic counseling.
Survey Question #3: Do you feel that there are adequate safeguards in place at
your college to help students struggling academically?
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Data indicate that 63% of the surveyed participants from School #ldisagreed and
strongly disagreed meaning they believed there are not adequate safeguards in place to
help students struggling academically. The participants from the other four participating
schools indicated that there are adequate levels of safeguards in place to help students
struggling academically with School #2 at 69% agreed or strongly agreed, School #3 at
61% of students that agreed or strongly agreed, School #4 at 68% that agreed or strongly
agreed and School #5 at 74% of participants that agreed or strongly agreed (see Table 9).
Table 10 indicates that 37% ofjuniors surveyed stated they disagreed or strongly
disagreed and seniors at 48% disagreed and strongly disagreed a much higher proportion
that believed there were adequate safeguards in place to help student that are struggling
academically.
Table 9
Summary ofResponses by Schoolfor Survey Question #3
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 72 (33%) 66 (30%) 15 (7%) 21(10%) 43 (20%) 217
School #2 11(9%) 22(17%) 7(5%) 58(44%) 33 (25%) 131
School #3 9(16%) 10 (16%) 2 (7%) 71(38%) 42 (23%) 134
School #4 17 (14%) 18 (14%) 5 (4%) 50 (41%) 33 (27%) 123
School #5 4 (4%) 3 (3%) 17 (19%) 32 (36%) 34 (38%) 90
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Table 10
Summary ofResponses by ClassWcationfor Survey Question #3
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 6 (3%) 25 (12%) 17 (8%) 83 (4 1%) 72 (36%) 203
Sophomores 6 (4%) 17 (10%) 25(16%) 59 (37%) 52 (33%) 159
Juniors 23 (12%) 46 (25%) 27 (14%) 61(32%) 32 (17%) 189
Seniors 18 (13%) 51(35%) 29 (20%) 33 (23%) 13 (9%) 144
RQ2: To what extent do the social programs offered by the college affect the
general belief of African-American males enrolled that they will adjust
socially, stay enrolled in college and graduate?
Survey Question #4: Do you believe there is an adequate college transition
program in place that suits the needs of new black male college students on your campus?
The data from Table 11 indicate that the majority of the participants by school and
by class combined agreed or strongly agreed by over 50% in this study that there were
adequate college transition programs in place, with the exception of participants from
school #1 where 67% combined disagreed and strongly disagreed that there is not an
adequate college transition in place. Table 12 shows that with the exception of seniors,
64% combined disagreed and strongly disagreed in comparison to most of the
participants from the other classifications that generally believed that there is an adequate
college transition program in place. The seniors indicated at a much higher proportion
that there is not an adequate college transition program in place.
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Tables 11
Summary ofResponses by Schoolfor Survey Question #4
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 66 (31%) 79 (36%) 9 (4%) 15 (7%) 48 (22%) 217
School #2 8(6%) 10(7%) 13(10%) 69(53%) 31(24%) 131
School #3 25 (19%) 13 (10%) 7 (5%) 41(30%) 48 (36%) 134
School #4 14 (11%) 12 (10%) 9 (7%) 34 (28%) 54 (44%) 123
School #5 12 (13%) 16 (18%) 28 (31%) 16 (18%) 18 (20%) 90
Table 12
Summary ofResponses by ClassUlcationfor Survey Item #4
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 18(9%) 27(13%) 29(14%) 76(38%) 53 (26%) 203
Sophomores 9 (6%) 24 (15%) 36 (22%) 49(31%) 41(26%) 159
Juniors 19(10%) 28(15%) 24(13%) 75(39%) 43 (23%) 189
Seniors 32 (22%) 75 (52%) 19(13%) 14 (10%) 4 (3%) 144
Survey Question #5: Do you believe your school provides adequate support
groups and special resources targeted to meet the needs of the African-American male
student population?
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Tables 13 and 14 show that participants from School # 1 70% combined agreed
and strongly agreed, School #2 at 66% combined agreed and strongly agreed, and School
#3 at 73% combined agreed and strongly agreed generally believed that their schools
provide adequate support groups for African-American males. There is a stark contrast
between school #1, School #2, and School #3 in comparison to school #4 and School #5
which are predominantly-white institutions. The participants at School #4 at 71%
combined disagreed or strongly disagreed generally believed they do not have adequate
support groups for African-American males.
Table 13
Summary ofResponses by Schoolfor Survey Question #5
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 21(10%) 38 (17%) 6 (3%) 68 (3 1%) 84 (39%) 217
School #2 12 (9%) 21(16%) 12 (9%) 57 (44%) 29 (22%) 131
School #3 14 (11%) 11(9%) 9 (7%) 53 (43%) 37 (30%) 134
School #4 37 (30%) 51(41%) 8 (7%) 17 (14%) 10 (8%) 123
School #5 12 (13%) 10 (11%) 22 (25%) 27 (30%) 19 (2 1%) 90
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Table 14
Summary ofResponses by ClassUlcationfor Survey Item #5
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 13 (6%) 29 (14%) 27 (13%) 78 (39%) 56 (28%) 203
Sophomores 10 (6%) 12 (8%) 21(14%) 52 (33%) 61(39%) 159
Juniors 11(6%) 31(16%) 24 (13%) 78 (41%) 45 (24%) 189
Seniors 8(6%) 31(21%) 42(29%) 44(31%) 19(13%) 144
RQ3. To what extent do the personal support African-American males believe
they are receiving from the faculty and staffs at their schools affect the
general belief they will remain enrolled in and graduate from college?
Survey Question #6: Do you believe that your college provides adequate
mentoring programs for African-American males?
The data from Table 15 show that with the exception of school #4 at 66% combined
disagreed or strongly disagreed most of the participants from the other participating
schools seem to believe that their school provides adequate mentoring programs for
African-American males. Data from Table 16 appear to show that each classification of
participants believe their school at a proportion of 59% agreed or strongly agreed
provides adequate mentoring programs for African-American males.
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Table 15
Summary ofResponses by Schoolfor Survey Item #6
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 21(10%) 38(17%) 15(7%) 68(31%) 75(35%) 217
School #2 17(13%) 19(14%) 6(5%) 56(43%) 33(25%) 131
School #3 22(16%) 13(10%) 16(12%) 36(27%) 47(35%) 134
School #4 42(34%) 39(32%) 4(4%) 20(16%) 18(15%) 123
School #5 11(12%) 17(19%) 3(3%) 32(36%) 27(30%) 90
Table 16
Summary ofResponses by Classtfication for Survey Question #6
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 5(2%) 31(15%) 24(12%) 77(38%) 66(33%) 203
Sophomores 8(5%) 23(15%) 26(16%) 54(34%) 48(30%) 159
Juniors 19(10%) 29(15%) 30(16%) 62(33%) 49(26%) 189
Seniors 14(10%) 29(20%) 16(11%) 64(44%) 21(15%) 144
Survey Question #7: Do you believe the faculty and staff are adequately
accessible to students for individual consultation?
The data from Tables 17 and 18 indicate a general belief of participants that they have
adequate access to faculty and staff of individual consultation.
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Table 17
Summary ofResponses by Schoolfor Survey Question #7
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 27 (12%) 38 (18%) 7 (3%) 72 (33%) 73 (34%) 217
School #2 3 (2%) 13 (10%) 7(5%) 61(47%) 47(36%) 131
School #3 20 (15%) 24 (18%) 7 (5%) 54(40%) 29 (22%) 134
School #4 17 (14%) 19(15%) 8(7%) 36(29%) 43 (35%) 123
School #5 4 (4%) 5(6%) 6 (7%) 53 (59%) 22 (24%) 90
Table 18
Summary ofResponses by Classification for Survey Question #7
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 27 (2%) 26 (11%) 19 (8%) 87 (37%) 74 (32%) 203
Sophomores 12 8%) 27(17%) 22 (14%) 53 (33%) 45 (28%) 159
Juniors 137%) 29(16%) 20(11%) 76(41%) 46(25%) 189
Seniors 7 (5%) 21(14%) 19 (13%) 73 (51%) 24 (17%) 144
School #1 has a combined agree and strongly agree percentage of 67%, School #2 has
a combined agree and strongly agree percentage of 83%, School #3 has a combined agree
and strongly agree percentage of 62%, School #4 has a combined agree and strongly
agree percentage of 64%, and School #5 with a combined agree and strongly agree
percentage of 83%. There appears to be a general consensus amongst each participating
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school and by academic classification. Each classification has a combined agree or
strongly agree rate of 58% or higher.
RQ4: To what extent does financial aid and scholarships received affect the
general belief African-American males enrolled in college have regarding
staying enrolled in college and graduating?
Survey Question #8: Do you believe there is an adequate amount of financial
resources and scholarships available aimed at retaining African-American males?
The data from Table 19 show that with the exception of participants from School
#5 at a combined agree or strongly agree rate of 68%, which is a privately funded
predominantly-white institution the majority of the respondents appear to believe that
there are not enough grants, scholarships and other funds aimed at African-American
males. School #1 had a combined disagree and strongly disagree rate of 68%, School #2
had a combined disagree and strongly disagree rate of 55%, School #3 with a combined
disagree and strongly disagree at a rate of 63%, and School #4 with a combined disagree
and strongly disagree rate of 68%.
Table 20 indicates that each classification appears to generally agree that there are
not an adequate amount of scholarships, grants and resources aimed at African-American
males at a rate of 61% combined disagree and strongly disagree or higher.
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Table 19
Summary ofResponses by Schoolfor Survey Question #8
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 84(39%) 62(29%) 14(6%) 43(20%) 14(6%) 217
School #2 42(32%) 29(22%) 8(6%) 28(22%) 24(18%) 131
School #3 45(34%) 39(29%) 8(6%) 19(14%) 23(17%) 134
School #4 44(36%) 40(32%) 7(6%) 17(14%) 15(12%) 123
School #5 15(16%) 7(8%) 7(8%) 35(39%) 26(29%) 90
Table 20
Summary ofResponses by Classificationfor Survey Question #8
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 77 (38)% 63(31%) 17(8%) 24(12%) 22(11%) 203
Sophomores 50 (31%) 48 (30%) 6(4%) 32 (20%) 23(15%) 159
Juniors 70 (36%) 48 (25%) 19 (10%) 28 (14%) 29 (15%) 189
Seniors 60 (42%) 29 (20%) 19 (13%) 22 (15%) 14(10%) 144
Survey Question #9: Do you believe that the amount of financial aid offered
(loans, grants, scholarships) will adequately take care of all financial obligations
including cost of living?
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The data displayed by Table 21 indicate that the majority of the participants do
not agree that the financial aid offered is not enough to cover all of the costs associated
with higher education. School #1 has a combined disagree and strongly disagree
percentage of 69%, School #2 has a combined disagree and strongly disagree percentage
of 72%, School #3 has a combined disagree and strongly disagree percentage of 76%,
School #4 has a combined disagree and strongly disagree percentage of 74%, and School
#5 has a combined disagree and strongly disagree percentage of 51%. A similar
sentiment is echoed in Table 22 where each classification of participants believes that
there is not enough financial aid offered to cover the cost of college at a combined
disagree and strongly disagree percentage of 60% or higher.
Table 21
Summary ofResponses by School to Survey Question #9
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 68 (31%) 83 (38%) 13(6%) 25(12%) 28 (13%) 217
School #2 53(40%) 42(32%) 8(6%) 14(11%) 14(11%) 131
School #3 59 (44%) 43 (32%) 7 (5%) 14 (11%) 11(8%) 134
School #4 55 (45%) 36 (29%) 9 (7%) 14 (12%) 9 (7%) 123
School #5 20 (22%) 26 (29%) 31(34%) 6 (7%) 7 (8%) 90
96
Table 22
Summary ofResponses by ClassUlcation to Survey Question #9
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 74 (43%) 51(29%) 9 (5%) 20 (12%) 19 (11%) 203
Sophomores 62 (39%) 43 (27%) 20 (13%) 21(13%) 13 (8%) 159
Juniors 51(27%) 62(33%) 39(21%) 18(9%) 19(10%) 189
Seniors 61(42%) 47 (33%) 12 (8%) 16 (11%) 8 (6%) 144
RQ5: To what extent does the cost of attendance affect the belief of African-
American males that they will stay in college and graduate?
Survey Question #10: Do you believe that the cost of attending your institution
makes it more likely that you will stay in college and graduate?
Table 23 appears to indicate that the participants from the private HBCUs appear
to disagree in a large proportion that the cost of attending their school makes it less likely
that they will graduate from college. The participants from School #3 with a combined
agree and strongly agree percentage of 58% indicate that cost of attendance may not be as
much of a hindrance for them. Interestingly, students from School #4 at a combined
disagree and strongly disagree rate of 73%, which is a state funded technology based
institution with the same rate of tuition does not agree that the cost of attendance makes it
more likely they will graduate.
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Table 23
Summary ofResponses by Schoolfor Survey Question #10
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School#1 79(36%) 77(35%) 12(6%) 11(5%) 38(18%) 217
School #2 42(32%) 61(47%) 3(2%) 14(11%) 11(8%) 131
School #3 25(19%) 21(16%) 9(7%) 34(25%) 45(33%) 134
School #4 46(37%) 44(36%) 5(4%) 18(15%) 10(8%) 123
School #5 10(11%) 18(20%) 29(32%) 19(21%) 14(16%) 90
Table 24 indicates that most students by classification appear to agree generally
that the cost of attending their school does not make it more likely that they will graduate
with an average disagree and strongly disagree rate of 48% or higher.
Table 24
Summary ofResponses by Classflcationfor Survey Question #10
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 63 (30%) 73 (34%) 16 (8%) 32 (15%) 28 (13%) 203
Sophomores 34(21%) 59(37%) 18(11%) 23(15%) 25(16%) 159
Juniors 49 (26%) 41(22%) 21(11%) 32 (17%) 46 (24%) 189
Seniors 61(43%) 48 (33%) 11(8%) 12 (8%) 12 (8%) 144
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Survey Question #11: Do you believe that the quality of the academic program
offered at your institution and other non-academic-offerings are worth the cost of
attendance?
Data appears to indicate that the participants from the private HBCUs School #1
at a combined disagree and strongly disagree rate of 67% and School #2 with a combined
disagree and strongly disagree rate of 55% do not agree that the quality of the academic
programs and non-academic offering are worth the cost of attendance (see Table 25).
There appears to be a split in regard to the data in Table 26. The data show that freshmen
with a combined disagree and strongly disagree rate of 47% and seniors with a combined
disagree and strongly disagree rate of 49% do not agree that the quality of the academic
programs and other offerings are not worth the cost of attendance while the sophomores
with a combined agree and strongly agree percentage of 54% and juniors with a
combined agree and strongly agree percentage of 66% appear to agree that the academic
programs and other offerings are worth the cost of attendance.
Table 25
Summary ofResponses by Schoolfor Survey Question #11
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 66 (30%) 80 (37%) 11(5%) 14 (7%) 46 (21%) 217
School #2 39 (30%) 32 (25%) 11(8%) 29 (22%) 20 (15%) 131





School Disagree Disagree Undecided Agree Agree Total
School #4 8 (7%) 8 (7%) 11(10%) 49 (43%) 37 (33%) 123
School #5 2 (2%) 6 (7%) 27 (30%) 41(46%) 14 (15%) 90
Table 26
Summary ofResponses by ClassJIcation for Survey Question #11
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 58(27%) 42(20%) 21(10%) 53(25%) 39(18%) 203
Sophomores 16 (10%) 21(13%) 36 (23%) 45 (28%) 41(26%) 159
Juniors 17(9%) 25 (13%) 23 (12%) 72(38%) 52(28%) 189
Seniors 31(22%) 39 (27%) 13 (9%) 52 (36%) 9(6%) 144
RQ6: To what extent does the general confidence level of African-American
males currently enrolled in college in the
6tIi through 12th grade education
they received affect the general belief they will stay enrolled in and
graduate from college?
Survey Question #12: Do you believe that the educational training you received
in high school has adequately prepared you to handle the rigor of college academics?
The data in Table 27 show that a large majority of the participants from each




Summary ofResponses by Schoolfor Survey Question #12
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 19 (9%) 27 (12%) 12 (6%) 80 (37%) 79 (36%) 217
School #2 13 (10%) 17 (13%) 12 (9%) 55(42%) 34 (26%) 131
School #3 22 (16%) 14 (10%) 2 (2%) 53(40%) 43 (32%) 134
School#4 10(8%) 14(11%) 9(7%) 47(38%) 44(36%) 123
School #5 11(12%) 10 (11%) 6 (7%) 50 (56%) 13 (14%) 90
School #1 has a combined agree and strongly agree percentage of 73%, School #2
has a combined agree and strongly agree percentage of 68%, School #3 has a combined
agree and strongly agree percentage of 72%, School #4 has a combined agree and
strongly agree percentage of 74% and School #5 has a combined agree and strongly agree
percentage of 70%.
Table 28 indicates that with the exception ofjuniors with a disagree and strongly
disagree rate of 43%, the participants from other classifications believe they were
adequately prepared to handle the rigor of college level academics in their high school




Summary ofResponses by Classificationfor Survey Question #12
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 31(15%) 33 (16%) 17 (8%) 60(30%) 62 (31%) 203
Sophomores 38(24%) 18(11%) 9(6%) 44(28%) 50(31%) 159
Juniors 37 (20%) 43(23%) 14(7%) 65(34%) 30(16%) 189
Seniors 15 (11%) 17 (12%) 12 (8%) 62 (43%) 38 (26%) 144
Survey Question #13: After taking college level classes do you believe your
high school classroom experience has given you the necessary tools to perform well in
college academically?
The data on Table 29 show that the majority of the participants from all of the
schools believe that their secondary preparation provided them with the necessary tools to
perform well academically in college. School #1 has a combined agree and strongly
agree percentage of 64%, School #2 has a combine agree and strongly agree percentage
of 70%, School #3 has a combined agree and strongly agree percentage of 61%, School
#4 has a combined agree and strongly agree percentage of 70%, and School #5 has a
combined agree and strongly agree percentage of 69%. Table 30 also indicates that with
the exception of the sophomore classification with a combined disagree and strongly
disagree percentage of 46%, the majority of the participants believe they were given the
necessary tools to perform well academically in college with combined agree and
strongly agree percentages 60% or higher.
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Table 29
Summary ofResponses by Schoolfor Survey Question #13
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 32(15%) 37(17%) 8(4%) 67(31%) 73(33%) 217
School #2 12 (9%) 15(11%) 13 (10%) 52(40%) 39 (30%) 131
School #3 21(16%) 23 (17%) 8 (6%) 35 (26%) 47 (35%) 134
School #4 12 (10%) 20(16%) 5 (4%) 51(42%) 35 (28%) 123
School #5 11(12%) 7 (8%) 10 (11%) 51(57%) 11(12%) 90
Table 30
Summary ofResponses by Classflcationfor Survey Question #13
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 26 (13%) 19 (9%) 14(7%) 93 (46%) 51(25%) 203
Sophomores 44 (28%) 28 (18%) 7 (4%) 42 (26%) 38 (24%) 159
Juniors 24(13%) 26(14%) 7(4%) 83(44%) 48(25%) 189
Seniors 19 (13%) 14 (10%) 25 (17%) 49 (34%) 37 (26%) 144
Survey Question #14: Do you believe that your high school education has given
you the content foundation needed to perform well in core curriculum classes at the
collegiate level?
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The data from Tables 31 and 32 indicate that the majority of the participants from
each of the participating schools and from each classification appear to generally agree
that they were given a good content foundation from their secondary preparation to
adequately perform academically in college. School #1 has a combined agree and
strongly agree percentage of 68%, School #2 has a combined agree and strongly agree
percentage of 74%, School #3 has a combined agree and strongly agree percentage of
70%, School #4 has a combined agree and strongly agree percentage of 69% and School
#5 has a combined agree and strongly agree percentage of 53%. By classification
freshmen have a combined agree and strongly agree percentage of 68%, sophomores
have a combined agree and strongly agree percentage of 61%, juniors have a combined
agree and strongly agree percentage of 69% and seniors have a combined agree and
strongly agree percentage of 65%.
Table 31
Summary ofResponses by Schoolfor Survey Question #14
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 38 (18%) 21(10%) 9 (4%) 66 (30%) 83 (38%) 217
School #2 11(8%) 16 (12%) 8(6%) 43(33%) 53(41%) 131
School #3 13 (10%) 23 (17%) 4(3%) 49 (36%) 45 (34%) 134
School #4 13 (11%) 17 (14%) 7 (6%) 52 (43%) 31(26%) 123
School #5 10(11%) 12(13%) 19(21%) 42(47%) 7(8%) 90
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Table 32
Summary ofResponses by Classficationfor Survey Question #14
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 21(10%) 20 (10%) 24 (12%) 79 (39%) 59 (29%) 203
Sophomores 27(17%) 25(16%) 9(6%) 50(31%) 48(30%) 159
Juniors 19 (10%) 14 (7%) 26 (14%) 79 (42%) 51(27%) 189
Seniors 17 (12%) 13 (9%) 20 (14%) 43 (30%) 51(35%) 144
RQ7: To what extent does the perceived financial return on investment from
higher education affect the general belief many African-American males
enrolled in college have regarding staying enrolled and graduating?
Survey Question #15: Do you believe that attending college will increase the
opportunities you will receive once you graduate?
The data shown on Tables 33 indicates that a very high proportion of the students
believe that attending college will increase their opportunities once they graduate from
college. Participants from School #1 have a combined agree and strongly agree
percentage of 76%, School #2 has a combined agreement percentage of 86%, School #3
has a combined agree and strongly agree percentage of 79%, School #4 has a combined
agree and strongly agree percentage of 80%, and School #5 has a combined agree and
strongly agree percentage of 81%.
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Table 33
Summary ofResponses by Schoolfor Survey Question #15
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 15(7%) 32(15%) 5 (2%) 77(35%) 88(41%) 217
School #2 6 (5%) 5 (4%) 7 (5%) 42 (32%) 71(54%) 131
School #3 11(8%) 11(8%) 6(5%) 17(13%) 89 (66%) 134
School #4 7 (6%) 9 (7%) 8 (7%) 58 (47%) 41(33%) 123
School #5 7 (8%) 6 (7%) 4 (4%) 32 (3 5%) 41(46%) 90
Table 34 shows that seniors with a combined agree and strongly agree percentage of
71% and a strongly agree percentage of 53% overwhelming believe their opportunities
after college will increase because they have attended college.
Table 34
Summary ofResponses by ClassUicationfor Survey Question #15
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 7 (4%) 15 (4%) 14 (7%) 89 (44%) 78 (38%) 203
Sophomores 3(2%) 7(4%) 19(11%) 56(32%) 90(51%) 159
Juniors 23 (12%) 20 (11%) 16(8%) 69 (37%) 61(32%) 189
Seniors 20 (14%) 4 (3%) 17 (12%) 26 (18%) 77 (53%) 144
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Survey Question #16: Do you believe that your future earnings will increase as a
result of attending college?
The data from Tables 35 and 36 indicate that the participants in this study believe
in a very high proportion that their future earnings will increase as a result of attending
college. Participants from School #1 have a combined agree and strongly agree
percentage of 74%, School #2 has a combine agree and strongly agree percentage of
80%, School #3 has a combined agree and strongly agree percentage of 82%, School #4
has a combined agree and strongly agree percentage of 76% and School #5 has a
combined agree and strongly agree percentage of 69%. Table 36 also indicates that
seniors with a combined agree and strongly agree percentage of 71% and a strongly agree
percentage of 49% strongly believe that attending college will increase their future
earnings.
Table 35
Summary ofResponses by Schoolfor Survey Question #16
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 13 (6%) 34 (16%) 8 (4%) 76 (35%) 86 (39%) 217
School #2 15 (11%) 5 (4%) 6 (5%) 39 (30%) 66 (50%) 131
School #3 12 (9%) 11(8%) 1(1%) 19 (14%) 91(68%) 134
School #4 12 (10%) 14 (1 1%) 4(3%) 43(35%) 50 (41%) 123
School #5 4 (5%) 3 (3%) 21(23%) 32 (36%) 30 (33%) 90
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Table 36
Summary ofResponses by Classflcationfor Survey Question #16
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 9 (4%) 17 (8%) 24 (12%) 76 (38%) 77 (38%) 203
Sophomores 4 (2%) 9(6%) 38 (24%) 49 (31%) 59 (37%) 159
Juniors 12 (7%) 27 (14%) 32 (17%) 61(32%) 57 (30%) 189
Seniors 15 (10%) 3 (12%) 24 (17%) 32 (22%) 70 (49%) 144
RQ8: To what extent does the perceived parental expectations and involvement
affect the general belief regarding the expectation of staying enrolled in
college and graduation amongst African-American males enrolled in
college?
Survey Question #17: Do you believe your parents expect you to perform at a
high level academically in college?
The data shown in Tables 37 and 38 indicate that the majority of the participants
by classification and school agree and in a large portion strongly agree that their parents
expect them to perform at a high level academically in college. The majority of the
participants from the other schools appear to strongly agree that their parents expect them
to perform at a high level academically in college.
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Table 37
Summary ofResponses by Schoolfor Survey Question #17
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 10 (4%) 19(9%) 4 (2%) 65 (30%) 119 (55%) 217
School #2 5 (4%) 6(5%) 13(10%) 46(35%) 61(46%) 131
School #3 13 (8%) 12 (8%) 10 (6%) 32 (2 1%) 87 (57%) 134
School #4 4 (3%) 5 (4%) 2 (2%) 24 (19%) 88 (72%) 123
School #5 5(6%) 2(2%) 3 (3%) 52(58%) 28(31%) 90
Table 38
Summary ofResponses by ClassUlcationfor Survey Question #17
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 5 (3%) 11(5%) 16 (8%) 93 (46%) 78 (3 8%) 203
Sophomores 6(5%) 8 (4%) 18 (11%) 44 (28%) 83 (52%) 159
Juniors 28 (15%) 14(7%) 23 (12%) 54 (29%) 70(37%) 189
Seniors 9 (6%) 3 (2%) 4 (3%) 60 (42%) 68 (47%) 144
School #1 has a combined agree and strongly agree percentage of 85%, School #2
has a combined agree and strongly agree percentage of 81%, School #3 has a combined
agree and strongly agree percentage of 78%, School #4 has a combined agree and
strongly agree percentage of 91%, and School #5 has a combined agree and strongly
agree percentage of 89%. Every academic classification has a combined agree and
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strongly agree percentage of 66% or higher with seniors having the highest combined
agree and strongly agree percentage of 89%.
Survey Question #18: Do you believe your parents experience in higher
education (or lack thereof) has an affect on your expectations to perform well and
graduate from college?
Tables 39 and 40 indicate that the participants of this study both by school and
class largely agree that their parents higher education experience or lack there of affects
their expectations in regard to performing well academically in college. Participants from
School #1 has a combined agree and strongly agree percentage of 87%, School #2 has a
combined agree and strongly agree percentage of 83%, School #3 has a combined agree
and strongly agree percentage of 80%, School #4 has a combined agree and strongly
agree percentage of 85%, and School #5 has a combined agree and strongly agree
percentage of 61%. By classification freshmen have a combined agree and strongly agree
percentage of 79%, sophomores have a combined agree and strongly agree percentage of
73%, juniors have a combined agree and strongly agree percentage of 67% and seniors
have a combined agree and strongly agree percentage of 71%.
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Table 39
Summary ofResponses by Schoolfor Survey Question #18
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 7(3%) 16 (7%) 7 (3%) 84 (39%) 103 (48%) 217
School #2 8 (6%) 5 (4%) 10 (7%) 48 (37%) 60 (46%) 131
School #3 9 (7%) 9 (7%) 8 (6%) 45(33%) 63(47%) 134
School #4 5 (5%) 6 (4%) 7 (6%) 23 (19%) 82 (66%) 123
School #5 2 (2%) 13 (15%) 19 (22%) 30 (34%) 24 (27%) 90
Table 40
Summary ofResponses by Classification for Survey Question #18
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 22 (11%) 13(6%) 8 (4%) 86 (42%) 74 (37%) 203
Sophomores 5 (3%) 24 (15%) 14(9%) 45(28%) 71(45%) 159
Juniors 21(11%) 22 (12%) 20 (10%) 43 (23%) 83 (44%) 189
Seniors 5 (3%) 23 (16%) 14(10%) 45(31%) 57 (40%) 144
Survey Question #19: Do you believe that your parents are actively involved
and support of your pursuit of higher education?
The data displayed in Tables 41 and 42 indicate that a very large majority of the
participants in this study by school and by classification believe that their parents are
actively involved and support their pursuit of higher education.
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Table 41
Summary ofResponses by Schoolfor Survey Question #19
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 6(3%) 12(5%) 15(7%) 73(34%) 111(51%) 217
School #2 12 (9%) 8 (6%) 7 (5%) 36(28%) 68 (52%) 131
School #3 10 (8%) 8 (6%) 12 (9%) 34 (25%) 70 (52%) 134
School #4 7 (6%) 8 (6%) 6 (5%) 17 (14%) 85(69%) 123
School #5 3 (3%) 4 (5%) 2 (2%) 37 (4 1%) 44 (49%) 90
Table 42
Summary ofResponses by Classificationfor Survey Question #19
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 18 (9%) 10 (5%) 7 (3%) 57 (28%) 111(55%) 203
Sophomores 7 (4%) 14 (9%) 27 (17%) 25(16%) 86 (54%) 159
Juniors 15 (8%) 24 (13%) 28 (15%) 52 (27%) 70 (37%) 189
Seniors 7 (5%) 28 (19%) 14 (10%) 36 (25%) 59 (41%) 144
School #1 has a combined agree and strongly agree percentage of 85%, School #2
has a combined agree and strongly agree percentage of 80%, School #3 has a combined
agree and strongly agree percentage of 77%, School #4 has a combined agree and
strongly agree percentage of 83%, and School #5 has a combined agree and strongly
agree percentage of 90%. By academic classification the majority of upperclassmen
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juniors with a 64% agree and strongly agree percentage and seniors with a 66% agree and
strongly agree percentage pale in comparison to freshmen who have a 83% agree and
strongly agree percentage.
RQ9: To what extent does participation in extra-curricular activities such as
athletics, fraternities, and other groups affect the general belief African-
American males currently enrolled in college have regarding staying
enrolled and graduating from college?
Survey Question #20: Do you believe the requirements to participate in extra
curricular activities increase the likelihood that you will stay enrolled in college and
graduate?
The data from Table 43 indicate that most of the participants from schools #2-5
believe that the requirements to participate in extra-curricular activities increase the
likelihood that they will stay enrolled and graduate. Participants from School #1 which is
a private, all-male HBCU is the exception to participants from other schools with a
combined disagree and strongly disagree percentage of 63%. In regard to classification
freshmen with a combined agree and strongly agree percentage of 70%, sophomores with
a combined agree and strongly agree percentage of 71% and juniors with a combined
agree and strongly agree percentage of 73% agree that the requirements to participate in
extracurricular activities increases the likelihood they will stay enrolled and graduate.
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Table 43
Summary ofResponses by Schoolfor Survey Question #20
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 64 (29%) 73 (34%) 17 (8%) 35(16%) 28 (13%) 217
School #2 10 (8%) 15 (12%) 12 (9%) 45 (34%) 49 (37%) 131
School #3 17 (14%) 10(8%) 7 (6%) 36 (29%) 54 (43%) 134
School #4 7 (5%) 7 (6%) 12 (10%) 39 (32%) 58 (47%) 123
School #5 4 (4%) 11(12%) 9 (10%) 23(26%) 43 (48%) 90
The majority of seniors that participated in this study also agree that the
requirements to participate in extracurricular activities helps them to stay enrolled and
graduate with a combined agree and strongly agree percentage of 58% but a much larger
proportion of seniors disagree than any other sub-group in this study with a 31%
combined disagree and strongly disagree percentage (see Table 44).
Table 44
Summary ofResponses by Classficationfor Survey Question #20
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 6 (3%) 21(10%) 35(17%) 70 (34%) 76 (36%) 203
Sophomores 9(6%) 18(11%) 19(12%) 45(28%) 68(43%) 159
Juniors 14 (8%) 24 (13%) 11(6%) 78 (44%) 52 (29%) 189
Seniors 11(8%) 34 (23%) 20 (14%) 32 (22%) 47 (33%) 144
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Survey Question #21: Do you believe that you receive adequate support from
extra-curricular groups that will help you to stay enrolled in and graduate from college?
Data indicate that the majority of participants by school and classification believe
that they are receiving adequate support from their extracurricular groups that they
believe will help them stay enrolled and graduate from college. School #1 has a
combined agree and strongly agree percentage of 60%, School #2 has a combined agree
and strongly agree percentage of 68%, School #3 has a combined agree and strongly
agree percentage of 69%, School #4 has a combined agree and strongly agree percentage
of 73% and School #5 has a combined agree and strongly agree percentage of 72%. (see
Table 45). By classification, freshmen have a combined agree and strongly agree
percentage of 59%, sophomores have a combined agree and strongly agree percentage of
69%, juniors have a combined agree and strongly agree percentage of 62% and seniors
have a combined agree and strongly agree percentage of 65% (see Table 46).
Table 45
Summary ofResponses by Schoolfor Survey Question #2]
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 24 (11%) 53 (23%) 13 (6%) 76 (33%) 61(27%) 217
School #2 15 (11%) 17(13%) 10(8%) 41(31%) 48(37%) 131
School #3 14 (11%) 18 (13%) 9 (7%) 47 (35%) 46(34%) 134
School #4 9 (7%) 14 (11%) 11(9%) 46 (38%) 43 (35%) 123
School #5 2 (2%) 3 (3%) 21(23%) 25 (28%) 39 (44%) 90
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Table 46
Summary ofResponses by Classificationfor Survey Question #2]
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 13 (6%) 42 (20%) 31 (15%) 50(24%) 72 (35%) 203
Sophomores 13 (8%) 7 (4%) 30 (19%) 52 (33%) 57 (36%) 159
Juniors 16 (9%) 27(14%) 29(15%) 64(34%) 53 (28%) 189
Seniors 17(11%) 14(9%) 23(15%) 68(44%) 32(21%) 144
Dependent Variable
RQ 10: To what extent based on the previous selected factors do African-
American-Males currently enrolled in college generally believe they will
persist and graduate?
Survey Question #22: Do you believe you will persist and graduate from
college?
The data displayed in Tables 47 and 48 indicate that an overwhelming majority of
the participants in this study by school and by classification believe that they will persist
and graduate from college. Schools #3 with a strongly agree percentage of 66% and
School #4 with a strongly agree percentage of 68% have a larger proportion of




Summary ofResponses by Schoolfor Survey Question #22
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 19(9%) 17 (8%) 6 (3%) 81(37%) 94 (43%) 217
School #2 19 (9%) 7 (8%) 3 (3%) 25 (37%) 77 (43%) 131
School #3 5 (4%) 12 (9%) 5 (4%) 21(15%) 91(68%) 134
School #4 3 (2%) 4 (3%) 0 (%) 35 (29%) 81(66%) 123
School #5 2 (2%) 1(1%) 16(18%) 26 (29%) 45 (50%) 90
Table 48
Summary ofResponses by ClassfIcation for Survey Question #22
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 8 (4%) 7 (3%) 24 (12%) 51(25%) 113 (56%) 203
Sophomores 4(2%) 7 (4%) 9(6%) 38 (24%) 101 (64%) 159
Juniors 17 (9%) 13 (7%) 26 (14%) 20 (10%) 113 (60%) 189
Seniors 2 (1%) 0 (0%) 11(8%) 14 (14%) 117 (81%) 144
Seniors strongly agree at a rate of 81%, which outpaces the next closest
classification of sophomores by 17 percentage points. Freshmen have a combined agree
and strongly agree percentage of 81% and juniors have a combined agree and strongly
agree percentage of 70%.
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Survey Question #23: Do you believe you will graduate within 5 years?
Table 49 shows that while the majority of the participants from each school
believe they will graduate within 5 years with each school with a combined agree or
strongly agree percentage of 79% or higher. Participants from school #1 believe in
higher proportion than the other participating schools that they will not graduate within 5
years with a combined disagree or strongly disagree percentage of 27%.
Table 49
Summary ofResponses by Schoolfor Survey Question #23
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 20 (7%) 57 (20%) 5 (2%) 101 (36%) 99 (35%) 217
School #2 8 (6%) 7 (5%) 6 (5%) 37 (28%) 73 (56%) 131
School #3 4 (3%) 6 (5%) 4 (3%) 27 (20%) 93 (69%) 134
School #4 9 (7%) 8 (7%) 10 (8%) 34 (28%) 62 (50%) 123
School #5 2 (2%) 1 (1%) 3 (4%) 29 (32%) 55 (61%) 90
Table 50 shows that upperclassmen participants such as juniors with a combined
agree and strongly agree percentage of 70% and seniors with a combined agree and
strongly agree percentage of 91% believe in higher proportion than the other academic
classifications that they will graduate within 5 years.
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Table 50
Summary ofResponses by Classification for Survey Question #23
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 7 (4%) 19 (9%) 21(10%) 65 (32%) 91(45%) 203
Sophomores 7 (3%) 8 (4%) 8 (4%) 94 (45%) 92 (44%) 159
Juniors 14(8%) 12 (6%) 10(5%) 38 (20%) 115 (61%) 189
Seniors 4 (3%) 3 (2%) 5(3%) 27 (19%) 105 (73%) 144
Survey Question #24: Do you believe your college experience is worth all of the
issues you encounter at college?
The data displayed by Tables 51 and 52 indicate the majority of the participants
agree that attending college was worth the issues they had to encounter by school and by
classification. Table 51 indicates that a large proportion of participants from school #2
disagree with a combined disagree and strongly disagree percentage of 23% that
attending college is worth the issues they have had to encounter. Participants from School
#5 indicated that they largely agree that attending college was worth the issues they have
to encounter but they also have the highest proportion of students that were undecided
with an undecided percentage of 23% as to whether attending college was worth the
issues they have had to encounter. Table 52 indicates that participants that are seniors
with a strongly agree in higher proportions than the other classifications with a strongly




Summary ofResponses by Schoolfor Survey Question #24
Strongly Strongly
School Disagree Disagree Undecided Agree Agree Total
School #1 14 (7%) 11 (5%) 24 (11%) 79 (36%) 89 (41%) 217
School #2 10 (8%) 20 (15%) 13 (10%) 33 (25%) 55 (42%) 131
School #3 7 (5%) 7 (5%) 8 (6%) 24 (18%) 88 (66%) 134
School #4 8 (6%) 7 (6%) 7 (6%) 52 (42%) 49 (40%) 123
School #5 2 (2%) 1 (1%) 21(23%) 27 (3 0%) 39 (44%) 90
Table 52
Summary ofResponses by ClassUlcationfor Survey Question #24
Strongly Strongly
Classification Disagree Disagree Undecided Agree Agree Total
Freshmen 9 (4%) 16 (8%) 39 (19%) 50 (25%) 89 (44%) 203
Sophomores 6 (4%) 9 (5%) 25(16%) 51(32%) 68 (43%) 159
Juniors 8 (4%) 19(10%) 22 (12%) 55 (29%) 85(45%) 189
Seniors 3 (2%) 3 (2%) 24 (17%) 31(23%) 78 (56%) 144
Chapter Summary
This chapter presented primary data obtained from African-American male
college student participants from five 4-year colleges and universities by uncovering
relationships of significance found between the independent variables of academic
support, social programs, personal support from faculty and staff, financial aid, cost of
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attendance, secondary preparation, financial return on investment, parental expectations
and involvement, and extracurricular activities and the dependent variable which is the
belief they will persist towards graduation.
Participants from the five participating schools and classifications agreed on many
of the issues that affect their persistence towards graduation such as academic support,
faculty and staff involvement, parental expectations, social programs, secondary
preparation, financial return on investment and extra-curricular activities. The
independent variable that drew the most negative responses was in regard to the amount
of financial aid in grants and scholarships offered. Most participants from every school
and classification did not agree that there were enough grants and scholarships targeted at
African-American males. According to the data many believe the financial aid offered is
not enough to cover the entire cost of attendance. Financial aid appeared to be the issue
that most participants disagreed was the issue that they believe appeared to be the biggest
impediment toward persisting towards graduation.
The results regarding the dependent variable, which is persistence toward
graduation, varied by classification more than by school. The higher the classification
the more sure students were that they would persist toward graduation. Many students
from the lower classifications were unsure if attending college was worth all of the issues
they encounter while trying to attain higher education while seniors closer to graduation
believe in higher proportions that attending college was worth all of the issues they have
had to encounter so far.
CHAPTER VI
FINDINGS, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
Introduction
The purpose of the study is to investigate the belief system held by African-
American male college students regarding the influence of selected variables upon their
retention and persistence toward graduation. This study also looks to better understand
the relationship between the independent variables of secondary preparation, financial aid
offered, financial return on investment, academic support, faculty and staff support,
parental expectations and involvement, social programs, cost of attendance and
involvement in extracurricular activities, and the dependent variable of African-American
male college students’ belief in persistence towards graduation. Additionally, the
research sought to uncover any relationship or variance in responses that existed between
the participating schools and the classification of the participants involved and the
dependent variable of African-American male college students’ belief in persistence
towards graduation.
An extensive review of literature, found in chapter two, regarded many factors
within higher education that the researcher thought were impactful to African-American
male college students. The factors such as secondary preparation, financial aid offered,
financial return on investment, academic support, faculty and staff support, parental
expectations and involvement, social programs, cost of attendance, and involvement in
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extracurricular activities were selected by the researcher were theoretically founded to be
relative to student persistence towards graduation and the dependent variable of African-
American male college students belief in persistence towards graduation. Chapter three
defined the aforementioned variables in measurable terms and presented a diagram that
made the claim just by asserting that proven theories support the relationships between
the variables. The researcher described the research design, sampling technique, target
population and instrument that would be most effective in determining relationships
between the independent and dependent variables in chapter four. An analysis of the data
from the findings was presented in chapter five.
This chapter provides findings, conclusions, implications and recommendations
for educational leaders, policy development and further research. The research was
guided by the following research questions:
RQ 1: To what extent do African-American males enrolled in college generally
believe they are receiving adequate academic support in order to handle
academic rigor of college and increase retention amongst their
demographic?
RQ2: To what extent do the social programs offered by the college affect the
general belief of African-American males enrolled that they will adjust
socially, stay enrolled in college and graduate?
RQ3. To what extent do the personal support African-American males believe
they are receiving from the faculty and staffs at their schools affect the
general belief they will remain enrolled in and graduate from college?
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RQ4: To what extent does financial aid and scholarships received affect the
general belief African-American males enrolled in college have
regarding staying enrolled in college and graduating?
RQ5: To what extent does the cost of attendance affect the belief of African-
American males that they will stay in college and graduate?
RQ6: To what extent does the general confidence level of African-American
males currently enrolled in college in the
6th through 12th grade education
they received affect the general belief they will stay enrolled in and
graduate from college?
RQ7: To what extent does the perceived financial return on investment from
higher education affect the general belief many African-American males
enrolled in college have regarding staying enrolled and graduating?
RQ8: To what extent does the perceived parental expectations and involvement
affect the general belief regarding the expectation of staying enrolled in
college and graduation amongst African-American males enrolled in
college?
RQ9: To what extent does participation in extra-curricular activities such as
athletics, fraternities, and other groups affect the general belief African
American males currently enrolled in college have regarding staying
enrolled and graduating from college?
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RQ1O: To what extent based on the previous selected factors do African-
American-Males currently enrolled in college generally believe they will
persist and graduate?
The population of the study consisted of African-American males currently
enrolled as undergraduate college students in five southeastern 4-year colleges and
universities. Two of the five institutions were private HBCUs, 2 were state funded
predominantly-white institutions and the last was a private predominantly-white
institution. Purposive and random sampling of the specific demographic at each of the
participating schools made the acquisition of black male students for this study a more
diverse sample within this demographic. The black male students are the unit of
measurement in this study and the responses for each survey item are used determine the
extent to which the sample of students in this study believe certain factors affect their
belief in persistence towards graduation.
Findings of the Research
• Most participants by school and by classification believe they have an
adequate amount of academic support.
• Most participants by classification and by school believe they receive
adequate academic counseling with the exception of the participants from
school #1.
• Most participants by school and by classification believe there are adequate
safeguards in place at their school to help students that are struggling
academically. School #1 was the only exception where most participants do
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not believe there were adequate safeguards in place to help students struggling
academically. Juniors and seniors also did not believe there were adequate
safeguards in much higher numbers than underclassmen.
• The majority of participants believe there is an adequate college transition
program in place with the exception of school #1 and upperclassmen.
• The majority of participants believe there are adequate support groups and
special resources in place to meet the needs of black males. The exception
was school #4. Seniors were the classification that disagreed most.
• The majority of the participants believe their college provides adequate
mentoring programs fir black males. The school that is the exception to this is
school #4. Upperclassmen mostly agreed but also had the highest proportion
of students that disagreed.
• The majority of participants by school and by classification agree that their
faculty and staff are adequately accessible for individual consultation.
• The majority of participants by classification and by school believe there is
not an adequate amount of financial resources and scholarships aimed at
retaining black males. The exception to this is school #5, which is a private,
coeducational PWI.
• The vast majority of participants by school and by classification believe that
the amount of financial aid offered is not enough to cover all financial
obligations of higher education including cost of living.
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• The majority of participants by classification and by school do not believe the
cost of attending their school does not increase the likelihood that they will
stay enrolled and graduate from college.
• The participants from school #1 and school #2 do not believe that the
academic and extracurricular offerings are worth the cost of attendance. The
participants from the state funded PWIs School #3 and School #4 as well as
participants from the private PWI School #5 believe that the offerings of their
school are worth the cost of attendance. In regard to classification, freshmen
and seniors disagree at a much higher rate that the cost of attendance is worth
the curricular and extracurricular offerings.
• The majority of participants by classification and by school believe the
preparation they received in high school has adequately prepared them to
handle the academic rigor of college.
• The majority of the participants by school and by class believe the class
setting at their high school has prepared them for the college classroom
experience.
• The majority of participants by school and by classification believe their high
school education has given them the content foundation to perform well
academically in college.
• The majority of participants by school and by classification believe that
attending college will increase their career opportunities.
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• The majority of participants by school and by classification believe their
future earnings will increase tremendously by attending college.
• The majority of participants by school and by class believe their parents
expect them to perform well academically in college.
• The majority of participants by school and by classification believe their
parents’ higher education experience or lack thereof positively influences their
own expectations to perform well academically in college.
• The majority of participants by classification and by school believe their
parents are actively involved and support their pursuit of higher education.
• With the exception of School #1 an all-male private HBCU,
• The majority of the participants from the other participating schools and four
classifications believe the requirements to participate in extracurricular
activities increases the likelihood they will stay enrolled and graduate.
• The majority of students by school and by classification believe the support
they receive from extracurricular groups motivates them to stay enrolled and
graduate from college.
• The majority of participants by school and by classification believe they will
persist and graduate from college. The school that had participants that had
the most undecided participants was School #5. The higher the classification
the stronger the belief of participants that they will persist and graduate.
• The majority of participants by school and by classification believe they will
graduate within 5 years. School #1 had the most participants that did not
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believe they would graduate within 5 years. The higher the classification of
the participants meant the stronger the belief they will graduate within 5 years.
The majority of participants by school and by classification believe that
attending college was worth all of the issues they have had to encounter.
School #5 had the most participants that were undecided of any participating
school. Upperclassmen have a much stronger belief that attending college
was worth the issues they have had to encounter in comparison to
underclassmen.
Conclusions
This study sought to investigate the perceptions of African-American male
student perceptions regarding selected factors that may affect their persistence toward
graduation. The researcher surveyed African-American male undergraduate students
enrolled in selected 4-year colleges and universities in the southeastern United States.
The researcher selected two private historically black institutions. One of them an all-
male school the other a coeducational school. Along with the two private HBCUs the
researcher selected two state-funded, coeducational PWIs. The final school selected to
participate in this study was a private, coeducational PWI. The researcher selected these
institutions because they provided diverse experiences to the pool of participants, which
may affect the perspective of the participants.
The researcher surveyed a total of 695 students: 217 participants from School #1,
131 participants from school #2, 134 participants from school #3, 123 participants from
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School #4, and 90 participants from school #5. The four academic classifications of
participants consisted of 203 freshmen, 159 sophomores, 189 juniors, and 144 seniors.
The researcher sought to examine the perspectives of participants regarding
financial aid offered, secondary preparation, academic support, personal support, cost of
attendance, financial return on investment, social programs, parental expectations and
extra-curricular activities. The researcher selected these factors because these factors
were discussed by other authors as factors that had an affect on student retention and
persistence toward graduation.
The results for the first research question were as the researcher expected. The
researcher believed that most participants in this study would agree that there were
adequate academic support measures in place such as tutors, counselors and other
resources that would help them to be able to handle the academic rigor of college level
academics. The only exception to any of the subgroups was School #1 which came as a
surprise because of the culture and legacy of this particular institution.
The second research question also provided results that the researcher expected.
The majority of the participants of this study by school and by classification believed
there were adequate college transition programs in place at their school with the
exception of school #1. This was a surprising result for School #1 because of its
academic reputation and its reputation as one of the finest institutions of higher education
in the world for black men. Upperclassmen were the exception in regard to classification,
which the researcher finds interesting. This could indicate that the upperclassmen that
have matriculated further than their underclassmen counterparts may view the transition
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process at their school as insufficient and not adequate in helping students to persist and
graduate but to rather help them become adjusted.
In regard to support groups under the second research question the results met the
expectations of the researcher. The data indicated that the majority of participants
believe there are an adequate amount of support groups and special resources at their
school dedicated to meet the needs of African-American males in college. The school
that was the exception to this was School #4, which is a coeducational, predominantly
white, state-funded and technology-based institution. Upperclassmen juniors and seniors
disagreed in much higher numbers than underclassmen freshmen and sophomores that
there were adequate social programs in place to help African-American males stay
enrolled and persist toward graduate. Upperclassmen appear to have differing
perspectives that may have developed through experiences that underclassmen have yet
to experience.
The third research question rendered results that were of no surprise to the
researcher. The majority of participants believed that adequate mentoring programs were
in place at their school and that faculty and staff were adequately accessible to students
for individual consultation. School #4 was the exception in regard to mentoring
programs for African-American males and upperclassmen disagreed in much higher
proportions than underclassmen. The experiences of the upperclassmen may cause them
to have different perspectives on what adequate mentoring programs and accessibility to
faculty and staff are in comparison to underclassmen.
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The results of the fourth research question rendered the results that appear to be
the biggest problem area for African-American male students currently enrolled in
college based on the responses by the participants. The fourth research question
regarding financial aid and scholarships by far had the most negative and disagreeable
responses from the participants in this study by classification and by school. The
majority of participants did not believe there are an adequate amount of financial aid and
scholarships aimed at retaining African-American male students. The school that was the
exception to the other schools was school #5, which is a private, coeducational and
predominantly-white institution. This could mean that this private PWI was putting forth
the financial resources to ensure that the African-American males that attended would be
able to meet all of their financial needs.
The majority of participants also do not believe there is not enough financial aid
such as scholarships, grants and loans to be able to cover all of the costs of higher
education including the cost of living. There are very few federal student-loan programs
that undergraduate students can sign up for on their own. The Stafford loan is one of the
few federal loans available to students and it only offers close to $10,000. This amount
may be sufficient at many state-funded institutions where students from that state get a
much lower tuition rate but at a private institution where tuition is often higher than
$20,000 many students have trouble getting the aid they need to cover all of their costs.
The federal government also offers the Parent-PLUS loan to the parents of undergraduate
students to help them cover the total cost but the stipulations to stay in compliance with
the loan may be too much for many parents to bear at private institutions for 4 years or
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more. The terms of the Parent-PLUS federal loan program allow parents or guardians to
borrow as much money as they need from the federal government to cover all costs
associated with higher education as long as their credit history deems them as worth
borrowers. The problem many parents have with this particular loan program is that the
loan goes into repayment six months after it funds are disbursed. Many parents of
students that attend private institutions may be able to obtain this loan for the first two
years of college but many have trouble maintaining the payments and in the process
damage their credit, which disqualifies many parents from being able to borrow under
this loan program for the rest of the student’s matriculation through college. This is the
problem many students attending private institutions face that has a direct affect on their
persistence toward graduation.
The results of the fifth research question speak to many students’ perspective at
the overall value of the offerings at their institution. The results of this question varied
by school and by classification. Generally participants do not believe the cost of
attending their school increases the likelihood that they will persist and graduate. Yet in
regard to the perception of value of the curricular and extra-curricular offerings the
majority of participants from School #1 and School #2 both private HBCUs generally
believed that the academic and extracurricular offerings were worth the cost of
attendance. Yet participants from School #3 and School #4 both state-funded PWIs along
with School #5 a private, coeducational PWI generally believed that their school’s
academic and extracurricular offerings were worth the cost of attendance. This could
possibly be a result of the extracurricular offerings provided by these institutions. All of
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these schools compete at the NCAA’s Division-i level, which is the highest classification
of collegiate athletics in the United States. In order to be classified as a Division-i
institution the school must offer a larger number of scholarships and higher seating
capacity of facilities for athletic teams and competitions. This may be very attractive to
many African-American males and add to their perception of the overall value of their
institution. The two private HBCUs compete at the NCAA’s Division-TI level, which is
not as highly regarded as the Division-i level and may cause many African-American
males to perceive that the extracurricular offerings at their school are not up to par with
other schools in comparison to the cost of tuition and fees they pat in comparison to
students from other schools. This is one particular instance in which the value of the
offerings between schools is easily compared and contrasted by the researcher.
The sixth research question yielded results that were expected by the researcher.
The majority of participants by school and by classification believe their high school
preparation prepared them for the classroom setting, provided them with a solid content
foundation and they were adequately prepared by their high school to handle the rigor of
college level academics.
The seventh research question regarding financial return on investment in college
rendered expected results. The majority of the participants believe attending college will
increase the amount of opportunities they will receive and that their future earnings will
increase as a result of attending college. In the current American economy where there
has been a significant shift from manufacturing to computer and technology based skills
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many students view college as a way to get the skills and training they need to secure
employment in this newer economy.
Research question number eight also rendered results expected by the researcher.
In regard to parental support the majority of the participants in this study believe their
parents expect them to perform well academically in college, their parents experience or
lack thereof has a positive affect on their on expectations to perform well academically in
college and their parents are actively involved and support their pursuit of higher
education. This perception of parental support for higher education could represent the
parents understanding of the shift in the economy and supporting their efforts to obtain a
degree which could offer economic and intrinsic value.
The final research question regarding extracurricular participation and persistence
toward graduation yielded expected results with the exception of participants from
School #1. Participants from School #1 believe that the requirements to participate in
extra-curricular activities do not increase the likelihood that they will stay enrolled and
graduate from college. In contrast, participants from the other four institutions believed
that participating in extracurricular activities increased the likelihood that they will stay
enrolled and graduate.
In regard to extracurricular participation there are many options such as
intercollegiate athletics, Greek letter organizations and other student clubs. In regard to
intercollegiate athletics for example in order to participate in any NCAA competition a
student must meet certain academic standards. The first standard is to maintain a
minimum 2.0 grade point average while accumulating at least 24 credit hours of
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coursework per year toward the completion of a degree. By students meeting this
standard they should be on par to graduate from college within the 6 years period of
recording graduation rates for the federal government. Also, to participate in Greek letter
organizations in many schools students must have a minimum grade point average and
are ineligible to pledge their freshmen. This standard helps students interested in
participating in these groups to meet this standard in order to participate and by meeting
this standard it should position these students to be on track to graduate.
The dependent variable, which was also examined in this study showed promising
results regarding the perception of persistence toward graduation for African-American
males currently enrolled in college. Data from this variable show that the vast majority
of African-American males overwhelmingly believe they will persist and graduate from
college, graduate from college within 5 years and that attending college was worth all of
the issues they have had to encounter so far in their pursuit of higher education. This
may bode well because it indicates that many African-American male college students
are driven to stay enrolled in college and graduate, which may also yield positive results
within the African-American community.
Implications
The results from this study show the researcher that the perception of biggest
impediment to many African-American males attaining a college education is the amount
of financial aid offered and the cost of attending the institution of their choice. The
results from this study could help educational leaders to understand how important the
financial aid offerings are to African-American male college students and that if their
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intent is to increase their graduation and retention rate of this demographic there needs to
be more resources such as scholarships and grants aimed at retaining and graduating this
demographic. African-American males are a rarity on many college campuses and for
institutions to offer a more holistic and culturally well-rounded experience for all stake
holders at their institutions there needs to be a greater emphasis put on meeting the
financial needs of African-American males.
In regard to value the private HBCUs should look into improving the
extracurricular offering of their institution in order to increase the perceived value in the
entire experience for their African-American male population. Increasing the quality of
extracurricular offering such as intercollegiate athletics may not only increase the
perceived value of the offerings to this demographic but may also be used as a tool to
entice potential African-American male students to enroll in their institution. If financial
aid is increased for this demographic and the quality of extracurricular offerings is
improved it may possibly have positive effects on the perception African-American male
students have regarding their persistence toward graduation. The perception of the
students is that retention and persistence toward graduation among African-American
male college students is more of a financial issue rather than a motivational issue.
Limitations of the Study
• The researcher issued Likert scale surveys in which participants may not be
entirely honest in their responses to the survey items.
• The researcher due to financial reasons could not cover a wider range of higher
educational institutions outside of the southeastern United States and used these
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particular institutions not only because of the diversity they add to the study but
also because of their convenience.
• Due to constraints outside of the researcher’s control the researcher used
convenience sampling at each of the participating institutions.
• The researcher is employed at one of the research sites and participants may not
have been as honest with their responses out of fear that their responses may be
reported to a superior.
• Some participants chose not to participate in this study for various reasons and
their lack of participation may have affected the results of this study.
• The researcher was unable to survey participants from any state-funded HBCUs
or another Private PWI, which may affect the type of responses received by the
researcher in this study.
• Participants from School #1 may have responded the way they did due to a high
proportion of students from middle class backgrounds paying relatively higher
costs for tuition and fees and they may have felt that many facilities were below
their expectations in comparison to other colleges and universities.
Recommendations
Based on the findings from this study the researcher recommends that higher
education administrators and policy makers looking to better retain and graduate their
population of African-American males must improve or increase:
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• The amount of financial aid offered to them so they will be able to meet the
entirety of their financial need.
• The increase the quality of facilities and extracurricular program offerings,
which may change their perception regarding the quality and value of the
curricular as well as the extracurricular offerings of the institutions.
• Ensure there are Policies in place to monitor the academic progress as well as
the social engagement of Africa-American males.
• Extracurricular support staff should work to set up seminars and recruitment
days aimed at increasing the extracurricular engagement of this target
population.
• P-i 2 policy makers should review their extracurricular participation amongst
this target demographic because an increase in extracurricular engagement
could help increase graduation and retention rates.
• Higher Education institutions especially PWIs should improve the quality of
and institute more mentoring programs targeting African-American males.
Chapter Summary
Findings from the quantitative Likert scale surveys administered to the
participants from the five participating schools were presented within the chapter. Using
perception of selected factors that may affect retention and persistence toward graduation
as the dependent variable the researcher was able to determine that the African-American
male participants in this study perceived the lack of financial resources and their
perception of the curricular and extracurricular offerings of their school as the biggest
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impediment of retention and persistence toward graduation. Through the use of
quantitative research, it was discovered that the majority of participants perceive the cost
of higher education, the amount of financial aid offered and the value of the institutional
offerings as their main point of contention.
The researcher identified limitations of the study such as the type of sampling, the
honesty of the answers given by the participants as well as the type and location of the
institutions the researcher used in this study. The researcher concluded that in order to
increase the perception African-American males currently have regarding retention and
persistence toward graduation institutions of higher education must increase the amount
of scholarships grants and other funds aimed at retaining this target demographic as well
as increase the perception African-American males enrolled in college have of the quality
of the extracurricular and curricular offerings.
APPENDIX A
Quantitative Likert Scale Survey Instrument Administered to Participants
AN INVESTIGATION OF THE BELIEF SYSTEM HELD BY AFRICAN-AMERICAN
MALE COLLEGE STUDENTS REGARDING THE INFLUENCE OF SELECTED
VARIABLES UPON THEIR RETENTION AND PERSISTENCE TOWARD
GRADUATION
Quantitative Survey for the collection of data for the research study titled above
Response Abbreviations:




SD D U A SA
RQ1: To what extent do African-American males enrolled
in college believe they are receiving adequate
academic support in order to handle academic rigor
of college and increase retention amongst their
demographic?
1. Do you believe that tutors and other academic resources such
as: scheduled time with instructors, software related
technology and focused study groups are easily accessible to
students?
2. Do you believe there is adequate academic counseling for
freshmen_that_are_undecided_on_their_field_of study?
3. Do you feel that there are adequate safeguards in place at
your_college_to_help_students_struggling_academically?
RQ2: To what extent do the social programs offered by the
school affect the belief of African-American males
enrolled in college that they will adjust socially, stay
in_school_and_graduate?
4. Do you believe there is an adequate college transition
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5. Do you believe your school provides adequate support
groups and special resources targeted to meet the needs of
the African-American male student population?
RQ3: To what extent does the personal support African-
American males believe they are receiving from the
faculty and staff at their school affect whether they
believe they will remain enrolled in and graduate
from_college?
6. Do you believe that your college provides adequate
mentoring programs for African-American males? —
7. Do you believe the faculty and staff are adequately accessible
to_students_for_individual_consultation?
RQ4: To what extent does financial aid and scholarships
received affect the belief of African-American males
enrolled in college that they will continue to stay
enrolled_in_college_and_graduate?
8. Do you believe there is an adequate amount of financial
resources and scholarships available aimed at retaining
African-American males?
9. Do you believe that the amount of financial aid offered
(loans, grants, scholarships) will adequately take care of all
financial obligations including cost of living?
— —
RQ5: To what extent does the cost of attendance affect the
belief of African-American males that they will stay
in college and graduate?
— —
10. Do you believe that the cost of attending your institution
makes it more likely that you will stay in college and
graduate?
1 1. Do you believe that the quality of the academic program
offered at your institution and other non-academic-offerings
are worth the cost of attendance?
RQ6: To what extent does the confidence level of African-
American males currently enrolled in college in the
high school education they have received affect the
belief they will stay enrolled in and graduate from
college?
12. Do you believe that the educationaltraining you received in
high school has adequately prepared you to handle the rigor
of college academics?
—
13. After taking college level classes do you believe your high
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14. Do you believe that your high school education has given
you the content foundation needed to perform well in core
curriculum_classes_at_the_collegiate_level?
RQ7: To what extent does the perceived financial return on
investment from higher education affect the belief of
African-American males enrolled in college that they
must stay in school and graduate?
15. Do you believe that attending college will increase the
opportunities you will receive once you graduate?
16. Do you believe that your future earnings will increase as a
result of attending college?
RQ8: To what extent does the perceived parental
expectations and involvement affect the belief
regarding retention and expectation of graduation
amongst African-American males enrolled in college?
17. Do you believe your parents expect you to perform at a high
level academically in college?
18. Do you believe your parents experience (or lack thereof) has
an affect on your expectations to perform well and graduate
from_college?
19. Do you believe that your parents are actively involved and
support_of your_pursuit_of higher_education?
RQ9. To what extent does participation in extra-curricular
activities such as athletics, fraternities and other
groups affect the belief of African-American males
currently enrolled in college that the will stay
enrolled_and_graduate?
20. Do you believe the requirements to participate in extra
curricular activities increase the likelihood that you will
stay_enrolled_in_college_and_graduate?
21. Do you believe that you receive adequate support from
extracurricular groups that will help you to stay enrolled in
and_graduate_from_college?
RQ1O. To what extent based on the previous selected
factors do African-American-Males currently
enrolled in college generally believe they will persist
and_graduate?
22. Do you believe you will persist and graduate from college?
23. Do you believe you will graduate within 5 years?
24. Do you believe your college experience is worth all of the
issues_you_encounter_at_college?
APPENDIX B
Research Participation Consent Form
Title of Research Investigation:
AN INVESTIGATION OF THE BELIEF SYSTEM HELD BY AFRICAN-AMERICAN
MALE COLLEGE STUDENTS REGARDING THE INFLUENCE OF SELECTED
VARIABLES UPON THEIR RETENTION AND PERSISTENCE TOWARD
GRADUATION
You are invited to be in a research study about the perceptions of African-American
males enrolled in college regarding selected factors that affect persistence toward
graduation. You were selected as a participant because you are an African-American
male currently enrolled in college. We ask that you read this form and ask any questions
you may have before agreeing to be in this study.
This study is conducted by:
Ravenell C. DuPree, M.A., M.S. (Ed.D. Candidate at Clark Atlanta University)
Dissertation Advisor — Dr. Barbara Hill
Background Information:
The purpose of this study is to gather quantitative data about the perceptions African-
American males currently enrolled in college have about factors such as financial aid,
secondary preparation, economic return on investment and extra-curricular activities that
may affect their perceptions about their persistence in retention and graduation.
Procedures:
If you agree to be in this study, we ask that you do the following things. Please
completely and honestly fill out a survey with 24 Leikert scale questions measuring the




Risks and Benefits of Being in the Study:
This study has minimal risks. This study has no invasive procedures and asks no invasive
questions. The survey instrument does not ask for any personal information and does not
put the participant at risk of having personal information compromised.
There will be no compensation given to participants of this study.
The benefits to participation are: Data collected that may help to improve higher
education practices and initiatives geared towards African-American males enrolled in
college.
Confidentiality:
There will be no need for confidentiality because this study will not gather any sensitive
information that could possibly but an institution or participant in a compromised
position. The data will also be used for educational purposes.
Voluntary Nature of the Study:
Your decision whether or not to participate will not affect your current or future relations
with the researcher, or Clark Atlanta University. You are free to withdraw from this study
at any time and you will not be penalized in any way. If you withdraw from the study
early the questions you did complete will be recorded and applied to the study.
Contacts and Questions:
The researcher conducting this study is Ravenell C. DuPree, M.A., M.S.
Cell Phone: 404-664-7882
Email Address: ravenell.dupree@yahoo.com
You may ask any questions you have now. If you have questions later about the research,
you may contact the researcher at the information listed above or the researchers advisor
Dr. Barbara Hill via email at bhill@cau.edu
If you have any questions now, or later, related to the integrity of the research, the rights
of research subjects or research-related injuries, where applicable, you are encouraged to
contact Dr. Georgianna Bolden at the Office of Sponsored Programs (404-880-6979) or




I have read the above information. I have asked questions and have received answers. I
consent to participate in this study.




Pie Charts of Responses to Survey Items by School and Classification
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